University of Rajasthan
Jaipur

B.Ed. - Two Year (Part —1 & 1I)

Part— I (2018-19)
Part— 11 (2018-19 & 2019-20)

DX%lgistrag,_\‘
(Academic)

University of Rajasthan
JAIPUR

C\v”



'NOTICE ]

1.Change in syllabus/ordinance/rules/regulations/ syllabi

and books may from time to time, be made byl||

amendment or remaking and a candidate shall, accept ||

in so far as the university determines otherwise |

comply with any change that applies to years he/shef.

| has not completed at time of change.

| 2. All court cases shall be subjecté
to the jurisdiction of Rajasthan Univeristy headquarter

Jaipur only and not any other place.
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Ordinance and Regulations related to the B.Ed. Examination

0.320 The Objective and the Learning outcomes of the B.Ed. course are-

Objectives:

1.

To help future prospective teacher to develop competence to teach subjects of their
specialization, on the basis of an adequate theory of learning and a sound knowledge of
the subject.

. To develbp interest, attitudes and knowledge which will enable them:

(i) To foster the all round growth and development of children under their  care and
(i1} To provide guidance to individual pupil

. To develop an understanding of aims and objective of education in the Indian :

background and to promote an awareness of the role of the school and the teachcer in §

realizing these aims and ideals.

4. To develop an understanding of the close relationship between society and school.
between life and school work.
- 5. To build up a professional consciousness.
Learning outcomes:
1. Competence to teach effectively two school subjects at the Elementary & secondary |
levels.
2. Ability to translate objectives of secondary education in terms of specific |
Programmes and activities in relation to the curriculum.
3. Ability to understand children’s needs, motives, growth pattern and the process of
learning to stimulate learning and creative thinking to faster growth and development.
4. Ability to use-
S. Individualized instruction
6. Dynamic methods in large classes.
7. Ability to examine pupil's progress and effectiveness of their own teaching through
the use of proper evaluation techniques.
8. Equipment for diagnosing pupil progress and effectiveness of their own teachings |
through the use of proper evaluation techniques.
9. Rmdin&sstospottalmtcdandgiﬁedchﬂdrenandcamcitytom%eeds

1 0. Ability to organize various school programmes, activities for pupil.
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11. Developing guidance point of view in educational, personal and vocational matters.

12. Ability to access the all round development of pupils and to maintain a cumulative |
record. ’
13. Developing certain practical skill such as:
a. Black board work
b. Preparing improvised apparatus
c. Preparing teaching aids and ICT.
14. Interest and competence in the development of the teaching profession and education.

------- Readine ieipate-in-activitics of profcssional-organizations:—— -
O. 321 The objectives of the practical work prescribed for the two year B.Ed. course are
follows: | '
PART I
Practical Work
Objectives:

To develop the ability and self-confidence of pupil teachers:
1. To be conscious of sense of values and need for their inculcation in children through
all available means including one's own personal life.
2. Possess a high sense of professional responsibility.
3. Develop resourcefulness, so as to make the best use of the situation available.
4. Appreciate and respect each child's individuality and treat him as independent and
integrated personality. » |
5. Arouse the curiosity and interest of the pupils and secure their active participation in
the educative process.
6. Develop in the pupil's capacity for thinking and working independently and guide the
pupils to that end.
7. Organize and manage the class for teaching learning.
Appreciate the dynamic nature of the class situation and teaching techniques.
9. Define objectives of particular lessons and plan for their achievements.
10. Organize the prescribed subject- matter in relation to the needs, interest and apilities of

oo

the pupils.
1 1. Use the appropriate teaching methods and techniques. Dy. R gistf?; gf;g&ég
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13.

14.
15.
16.

17.
18.
19.
20.

Prepare and use appropriate teaching aids, use of the black board and other apparatus ‘

and material properly.
Convey ideas in clear and concise language and in a logical manner for effective
learning. ]
Undertake action research.

Give proper opportunity to gifted pupils and take proper care of the back-ward pupils.
Co-relate knowledge of the subject being taught with other subjects and with real life
situations as and when possible.

Prepare and use assignments.

Evaluate pupil's progress.

Pian and organize co curricular activities and participate in them.

Co-operates with school teachers and administrators and learns to maintain school

records and registers.

Practical skill to teach the two schoel subjects offered under Theory papers VIl a, b |

and the following:

1. Observation of lesson delivered by experienced teachers and staff of the college.

2. Planning units and lessons.

3. Discussion of lesson plans, unit plans and lessons given (including criticism lesson)

4. Organization and participation in co- curricular activities.

5. Setting follows up assignment. ‘

6. Evaluation in terms of educational objectives use of teachers made tests &
administration of standardized tests.

7. Black-board work.

8. Practical work connected with school subjects.

9. Preparation and use of audio visual aids related to methods of teaching.

10. Experimental and laboratory work in sciences, home-science, Geography and other
subjects of experimental and practical nature.

11. Study of the organization of work and activities in the school. )

12. Observation and assistance in the health education programme. g @‘cﬁgl

13. Observation and assistance in the guidance programme. e 5‘.\3;‘0(3\;3’

14, Maintenance of cumulative records. A “s‘s@




15. Techniques of teaching in large classes.
0. 322 A candidate who after taking a Bachelor's / Shastri degree of the University or any

other University recognized for the purpose by the syndicate, with two teaching subjects (as
defined in note no. 1 below ) has completed a regular course of study in college . affiliated to
the University for two academic years and has during the course of the years delivered at
least 20 lessons (10 Lessons of one teaching subject in part 1% & 10 Lessons of other teaching |
subject in part IInd) in a recognized school under the supervision of the staff of the college
shall be eligible for admission to the examination for the degree of Bachelor of Education.

(Two years course)

Notes :-

i. Teaching subject means a subject offered by the candidate at his‘her Bachelor's |}
Shastri or Master's Degree Examination either as a compulsory subject or as an
optional subject or as a subsidiary subject provided that the candidate studied it for at
least two years and also took University Examination each year but shall not include |
such subjects as were studied by him only for a part of the Bachelor's Degree Course. |
Thus the qualifying subjects like General English, General Hindi. General Education.
History of Indian Civilization and Culture, Elementary Mathematics etc. Prescribed
for the First year T.D.C. course of the University or a subject dropped by candidates at |
the part I stage of the degree course shall not be treated as teaching subjects. In case }
the honours graduates, besides the honours subject the subsidiary subject would also
be taken into account provided the candidate studies the same for at least two |
academic sessions and also took University Examination each year.

ii. Only such candidate shall be allowed to offer Social Studies for the B.Ed.
Examination as have taken their Bachelor's Degree with any two subjects out of
History, Political Science, Public Administration, Economics, Geography. Sociology.
Philosophy and Psychology.

fii. A candidate having Bachelor's Degree in Agriculturc will be allowed to offer General
Science and Biology for the B.Ed. Examination. General Science may also be all owed
to be offered by a candidate possessing the degree of B.Sc. (home Science) or passing
the B.Sc. Examination with (i) Chemistry and (ii) Any one subject of life Science, i.c.

Biology or Botany or Zoology, General Science may also be all ogeaefl y
Regl sthan |
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iv.

vi.

a candidate possessing the degree of B.sc. Exam in any one subject of life science 1.c.

Biology. Botany, or Zoology.

A candidate who has offered Political Science or Public Administration at his
Bachelor's or the Master's Degree Examination shall be deemed eligible to offcr
Civics as a teaching subject in the B.Ed. Examination. -

The additional optional subject of Bachelors Degree Examination in which a
candidate passes in one year with all the papers prescribed for the Three Year course
after obtaining the Bachelor's Degree may also be treated as a "Teaching subject™
Further, if a candidate desires to pass the additional optional subject after obtaining
the Bachelor's Degree 1o be taken into consideration for permitting him to offer the
subject, under paper VI1 A and B for the B.Ed. course. the marks obtained by hin i
the additional optional subject may also be taken into account in addition to the marks
obtained by him at the Bachelor’s Degree for determining his eligibility for admission
to B.Ed. Course.

A student teacher of B.Ed. Course should have no difficulty in offering his or her |
teaching subject according to a subject offered by the candidate at his Bachelor's’
Shastri or Master Degree Examination. A Student teacher can offer it irrespective of
Faculty consideration in this regard. He or she can offer any two subjects and his
teaching subjects under Regulation-42 of the syllabus of B.Ed. of the University of
Rajasthan, Jaipur.

0.323 No candidate shall be allowed to appear in the B.Ed examination part 1 & 2™ unless

he/she has attended (80% for all course work & practicum. and 90% for school
internship)

0.324 The examination for Degree of Bachelor of education for two years shall be in two

parts- part 1% comprising theory papers & part 2 practice of teaching in accordance
with the scheme of examination laid down from time to time. A candidate may in
addition offer a special course in any one of the specialization prescribed under the
scheme of examination from time to time, and if successful as mentioned to this
effect will be made in the degree awarded to him. \
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0.32%

0.326

Candidates who fail in B.Ed examination in part 1or/ part 2 the theory ol education
may present themselves for re-cxamination there in at a subsequent examination
without attending a further course at an affiliated training college.

Provided that a candidate who fails in any one of the theory papers and secures at
least 48% marks in the aggregate of the remaining theory papers may be allowed (o
reappear in the examination in the immediately following year in the paper in which
he/she fails only. He/she shall be declared to have passed if he secures minimum
passing marks prescribed for the paper in which he appeared and shall be deemed to
have secured minimum passing marks only prescribed for the paper (irrespective of
the marks actually obtained by him) for the purpose of determining his division in |
accordance with the scheme of examination. The candidate shall have to repent the
whole examination in subsequent vear in case he fails to clear the paper in which he
failed.

Candidates who fail in the B.Ed. examination part 1 and part 2 only in the practice
of teaching may appear in the practical examination in the subsequent year provided
that they keep regular terms for four calendar months per vear and give at-least 20
lessons(10 in part 1& 10 in part 2) supervised lessons.

0.326 A: A candidate who complete a regular course of study in accordance with the |

provision laid down in the ordinance, at an affiliated teacher’s training college for
two academic year but for good reasons fails to appear at the B.Ed. examination may

be admitted to a subsequent examination as an Ex-student as defined in 0.325 or
0.326 Above.

0.326 B: No candidate shall be permitted to appear as an Ex-student al more than one

subsequent examination. The B.Ed programc shall be of a duration of two academic
years, which can bc complcted in a maximum of three years from the date of |
admission to the B.Ed.

0.326 C: A candidate who passed B.Ed. examination of this University or B.Ed examination

of another University recognized by the Syndicate may be permitted to take a special
course in a subject if he did not offer a course in the year which he passed the
examination or in case he passed with a special course other
him for the examination provided that in each case:




(a) He/she studies at a college of education affiliated for the purpose to the
University for at-lcaét three months ; and

(b) | He/éhc completes tﬁe theoretical and practical work as laid down in the courses
of study for paper XI.

0. 326D. A candidate who has already passed B.Ed. examination of the University or B.I:d.
examination of some another University recognized for the purpose by the Syndicate
may be permitted to take any one paper of pedagogy of teaching school subject und
other teaching subject which he had not offered at his B.Ed. Examination provided
that: |

| a. | He/she is eligible |
to offer that teaching subject under pmvisién 0of 0.322:

b. He/shé studies at a college of education affiliated for the purpose to the
University for at-least three months in B.Ed part 2.

c. He/she completes the theoretical and practical work, as laid down in the
Scheme of examination for that paper from time to time and also delivers at-
least 10 lessons in a recognized school under the supervision of the staff of the
college. |

Regulation 42:-

Scheme of B.Ed Two years Examination |

The B.Ed. (Two years) will consist of the following components;
Part I- Main theory papers at B Ed. Part 1 & Pant 11
Part II- School intemnship of 20 weeks (4 weeks at B.Ed part I & 16 weeks at B.Ed part 1D

In B.Ed Part-1 Paper no. 01, 02, 03 and 07 a/b are of three hours carryving 100 tnarks
(80 for theory + 20 for sessional) each. Paper 04, 05, 06a and EPC-1 & 2 are of 2 hours cach
carrying 50 marks (35 theory + {5 sessional) each.

In B.Ed Part - Il paper 07 a/b, 09 & 11 are of 3 hours carrying 100 marks (80 for
theory + 20 for sessional) each. Paper 6 b, 08 10 and EPC 4 are of two hours carrying $0
maxks (35 theory + 15 sessional) each. EPC-3 in part I carry 100 marks out of which 50 |
maxks will be allotted for practic;l and 50 marks for theory. EPC-3 th
two hours.
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Paper 8 SUPW Camp/Open air session will be totally internal. It has five components §
of 100 Marks (minimum passing marks 40%) and not less than three days shall be devoted |

for it by the institution.
Practical/Internship part will be devided in both the yeafs and it will carry 450 marks.

Scheme of B.Ed Two years Examination
B.Ed PART -1 -

Programme Qutline of B.Ed.

Paper | Course | Title of the Paper Evaluation :
Code | ' External | Internal | Practical  Total
T | B.EA0! | Childhood and Growing Up 80 0 . - [0
it | B.Ed-02 . Contemporary India and Education 80 20 - LY
m B.Ed-03 f Leaming and Teaching 80 20 ! - 100
! i
IV | BEG04  Language Across the Carricuhum 35 T S
V" BEAD5 | Understanding Disciplines and Subject 35 D
VI BEd. | Knowledge and curriculum(part-1) 35 15 W
. 06a | 1
Vi gLB.Ed-m Pedagogy of a School Subject (part-1), Ist | 80 20 AT

A/B | & IInd Year{candidate shall be ;'
| required to offer any two papers from 'i §

the following for part-1 & ether for

part-2).

' 1. Hindi

| 2. Sanskrit
3. English
; | 4. Urdu

; 5. History o
| 6. Economics
7. Civics

8. Geography

9. Social Studies
10. Mathematics
11. Physics

12. Chemistry
13. Biology

b s R e . = 5 500
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14. General Science

15. Home Science

16. Commerce practice

" 17.Book Keep. &Accountancy

18. Drawing and Painting

19. Music

e Graduation in  Art, Science&
Commerce students shall have to offer
any two teaching subjects studied at

i graduation level at-least for two years
1 for paper vii (a) (b).

| 20* PSYCHOLOGY

| 21* SOCIOLGY

| 22*COMPUTER

' 23* RAJASTHANI

* An additional pedagogy course ( for a
Eschool subject other than that chosen for
course 7 (a &b) at secondary level, or the
same school subject at the higher

secondary level )

|

B.Ed.-
08

OPEN AIR/ SUPW CAMP

1. Community Service

2. Survey (Based on social ‘and
educational events) '
Co-Curricular Activities

, 4. Health and Social awareness

; programme (DISASTER
MANAGEMENT AND
CLEANINESS)

5. Studies (work experience related
with theory course and litrecy
activities)

100

20
20

20
20

100

*EXTERNAL ASSESSMENT
( one final Jesson)

75

EPC-1

Reading and Reflecting on Texts ( Task and
Assignment for Courses)

35




EPC-2 | EPC-2 | Drama and art in education 35 15 - - 50
i
SCHOOL INTERNSHIP (4 weeks) | According to NCTE & GOVT.
Rules and Regulation

ENGAGEMENT WITH THE FIELD: Task and Assignment for Courses 1-6(a). 7 A/B . 8 - OPEN AlR/
SUPW CAMP & EPC- 1, EPC-2,
* EPC- *ENHANCING PROFESSIONAL CAPACITIES
Total Marks-975
B.Ed PART -2 ( Programme Outline as under)-

Paper | Course Title of the Paper Evaluation ; Total
Code | External | Isternal | Practical | |

]

Vi B.Ed. ; Knowledge and curriculum{part-2) 35 1s - © 50
06b | |

VIl | B.Ed-07 | Pedagogy of a School Subject (part-2), 80 ! 20 - ©100
A/B ilIst & Iind Year(candidate shall be z
required to offer any two papers from the j ;
following on for part-1 & other for part-2) |
1. Hindi !
| 2. Sanskrit | R
-E | 3. English
| 4. Urdu

5. History

6. Economics
7. Civics

8. Geography :
9. Social Studies ; ,;
: 10. Mathematics :

11. Physics

12. Chemistry

§

1

13. Biology |
14. General Science ' 3
|

|

15. Home Science
16. Commerce practice

H : s
17.Book Keep. &Accountancy 1)
2
18. Drawing and Painting ? o, ip@%

19. Music




Art, Science&

Commerce students shall have to offer

e (Qraduation in
any two teaching subjects studied at
graduation level at-least for two years
for paper vii (a) (b).

20* PSYCHOLOGY

21* SOCIOLGY

| 22*COMPUTER

23* RAJASTHANI

; school subject other than that chosen for

* An additional pedagogy course ( for a |

? course 7 (a &b) at secondary level, or the |

. same school subject  at the higher

. secondary level )

B.Ed-09

Gender, School and Society

BEA10

i Assessment for Learning

g

[

(=
+

B.Ed11

Creating and inclusive school

Eesxéz

B.Ed12

_ OPTIONAL Special COURSES- (ANY
! ! ONE)

g 1. Peace Education

E 2.Physical Education and Yoga

i 3. Guidance and Counselling

4. Health and Physical Education

| 5. Environmental Education

(A)

"TNTERNSHIP (16 WEEKS)

According 1o NCTE & GOVT. Rules and
Regulation |

®)

75 150 | 225

EPC-3

a——

EPC-4

Understanding the self

of Report +
35 c§° 3

15
&a&

‘ G \C .\‘ %s*}‘a-’-’
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TOTAL MARKS - 825
ENGAGEMENT WITH THE FIELD: Task and Assignment for Courses 6b & EPC-3, EPC-4.

*EPC -*ENHANCING PROFESSIONAL CAPACITIES

Evaluation:-

Evaluation Papers B.Ed. Part-1 Exam-

1.

Theory Papers 01, 02, 03 and 7 (a) (b) will carry 100 marks. out of which 80 marks
will be of theory péper at the B.Ed. Part-I Examination and 20 marks to be assessed
internally. Out of 20 marks. 10 marks shall be for assessing the sessional work and 10 }
marks for the mid-term test. | |
Theory Papers 04. 05 and 6a will carry 50 marks. out of which 35 marks will be of §
theory paper at the B.Ed. Part-1 Examination and 15 marks to be assessed internally “
for assessing the sessional work.
EPC-1 & EPC-2 will carry 50 Marks out of which 35 marks will be of theorv paper at |
tﬁe B.Ed. Part I exam and 15 marks to be internally assessed for assessing the |
sessional works.

Evaluation Papers B.Ed. Part-11 Exam-

1.

Theory Papers 07(a) & (b). 09 and 11 (optional special paper) will carry 100 marks,
out of which 80 marks will be of theory papers at the B.Ed part 11 exam and 20 marks
to be assessed internally. Out of 20 marks. 10 marks shall be for assessing the _
sessional work and 10 marks for the mid-term test. | '
Theory Paper 06(b), 08. 10 will carry 50 marks out of which 35 marks will be of
theory paper at the B.Ed. Part 1l Exam and 15 marks to be assessed internally for }
assessing the sessional work. |

EPC-3:This paper will consist of 100 marks( Theory Paper will Carry 50 marks
objective and descriptive type questions and 50 marks for computer practical out of
which 20 marks is for submission of report and 30 marks for practical) to be taken by |
the External examiner.

EPC- 4: Theory Paper Will Carry 50 marks out of which 35 marks will be of theory
paper at the B.Ed. Part Il Exam and 15 marks to be internally d forassessing
the sessional work. | R \ x"‘*;”:‘:'%
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Question Papers
1. Each question paper of 80 marks will have two sections. Section — A will contain 12

W

short answer type questions, out of which the candidate will be required to attempt 7
questions each carrying 5 marks. Section — B will contain essay type 3 questions with

an internal choice for each question. Essay type questions will carry 15 marks.

Each question paper of 35 marks will have two sections. Section — A will contain 10
short answer type questions, out of which the candidate will be required to attempt 7
questions each carrying 2 marks. Section — B will contain 3 essay type quéstions with
an internal choice for each question. Essay type questions will carry 7 marks.

The syllabus of content part in papers VII A and B shall be the same as prescribed in |
the relevant teaching subject (optional wherever provided) for the senior secondary |
examination of the board of secondary education Rajasthan. Ajmer from time to time.
No direct question will be set in this content part but it will be evaluated along with
pedagogy prescribed in the syllabus i.e the question set on this part will be based on §
application of pedagogy. o |
EPC - 1. 2. 3 & 4 Paper of 35 marks will have two sections. Section — A will contain
10 short answer type questions, out of which the candidate will be required to attempt
7 questions each carrying 2 marks. Section — B will contain 3 essay type questions
with an internal choice for each question. Essay type questions will carry 7 marks.
EPC-3, Question paper of 50 marks will be of objective and descriptive type. |
containing 50 Questions each carrying one mark.

PART -2
School internship of 20 weeks (4 weeks at B.Ed part 1 & 16 weeks B.Ed part i1) and
Practical work:- The Teaching Practice will carry 450 marks comprising of:

1. Internal Assessment( two years-B.Ed part 1 & 2)150+150=300 marks

2. External Examination ( two years-B.Ed part 1 & 2)75+75=150 marks
Board of examiner for teaching practice as for as practicable each candidate will be
examined. Board will consist of two external examiners and the principal or his/her nominee

in each year. : 8D
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The name of intemal‘examiner may be proposed by the principal.
Internal Marks- The distribution of 300 (150+150 each year) marks of internal assessment
shall be as follows; (For each year).
INTERNAL ASSESSMENT SCHEME .
MARKS-150+150=300
1. Micro Teaching 5 skill
(Each skill of 2 marks) 10 Marks per year
2. Regular Practice Teaching 20Marks per year
Including unit test in paper
| Vil (a) (b) .
(Lesson 10 per year)
3. Criticism lesson 20 Marks per year
4. Observation 15 Marks per year
e Ordinary Lesson
e Demonstration Lesson
e Criticism Lesson
5. Teaching aids (5X4 per year) 20 Marks per year
6. Practical in the audio- visual
equipmeht on two topics ( to be evaluated
by Audio- visual in-charge) 10 Marks per year
) 7. Autendance /Seminar/ Workshop S Marks per year
8. Internship (Block Practice Teaching)
e Teaching of Method subject (15X1) 15Marks per year
o Social Participation in Group 10 Marks per year
e Participation in all activities of school 10 Marks per year
e Report of any feature of school / | 15 Marks per year C&T\
Case study/ Action Research | M g;’y‘* 5
V  Organization evaluation of practice teaching: < ;;\ﬁ&\)‘"
9359\“ 3




. Every candidate will teach at-least 20 lessons (10 in part-1 & 10 in part-2) during |
practice teaching session in simulation condition. At least ten lessons in each subject |
should be supervised. 20(10+10) lessons as desired in the syllabus should be §
completed as full period class room lesson in simulation condition. Micro teaching
lesson to be used in addition to those 20 lessons for developing certain teaching skilis.

. A minimum of five lessons in each subject will be supervised evaluated by the subject
specialist or a team of specialists of the subjects.

. By and large. the evaluation of the performance in the practical teaching will be based }
on the last five lessons in the subject when the student has acquired some competence
and skills of teaching.

. The internal assessment in practice of teaching will be finalized by the principal with
the help of members of the teaching staff and the same will be communicated to the
university before the commencement of the practical each year.

. At B.Ed part-leach candidate should be prepared to teach one lessons at the final
practice examination. At the B.Ed part-2 exam candidate should be prepared to teach
two lessons (one in each subject).The external examiners may select at-least 10% of
the candidates to deliver two lessons at B.Ed part-2 year.

. There will be a board of Examiners for the external examination for each college
which will examine each candidate in at-least one lesson and a minimum of 15% in |
two lessons (one in each of the two subjects).

. The board of Examination will consist of:

. A
(a) The principal of the college concerned. , ’*“&i@'
a% ‘%‘\\3‘3‘*@
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(b) A principal or a senior and experienced member of the teaching staff of another
training college, affiliated to University of Rajasthan.
(c) An external examiner from outside the University of Rajasthan or a senior member
of the teaching staff of an affiliated training college.
(d) The board as far as possible will represent Social science, language and science.
8. Approximately 50 lessons will be examined by the board each day.
VI Working out the result and awarding the division:

(1) A candidate in order to be declared successful at the B.Ed.part-1 & 2 Examination
shall bev required to pass separately in Part 1 (Theory) and Part II (Practice of |
Teaching). ‘

(2) For a passing in Part I (Theory) a candidate shall be required to obtain at-least (a) 30
percent marks in each theory paper and sessionals (24 marks out of 80 and 6 marks out |

of 20); (b) 30% marks in each theory paper and sessional (11 marks out of 35 & 4 :

marks out of 15) (c) 36 percent marks in the aggregate of all the theory papers.

(3) For passing in Part 11 ( school internship Practice of Teaching ) a candidate shall be
required to obtain separately at-least-
< 40 percent marks in the external examination.

*» 40 percent marks in internal assessment.

(4) The successful candidates at B.Ed part-1 & part-2 obtaining total marks will be

classified in three divisions and shall be assigned separately in theory and school

internship Practice of teaching as follows:
Division Theory Practice of Tuching\
@»‘ie‘&;ﬁ
I 60% \. / V% 1?‘;$3.3‘3$&
| ¢ o o




e e e e e e o

IH 48% 48%

Pass 36% 40%
The practical work record shall be properly maintained by the college and may be §

made available for work satisfaction of external examiner in school internship (practice

teaching). those are expected to submit a report regarding this separately.
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B.Ed - 01
Childhood and Growing up
Marks -100

Objectives:

5.
6.
7.
Unit I: Role of psychology to understand the child

b

After completing the course the students will be able:-

To develop an understanding of the basic concepts., methods and principles of
psychology.

To develop an understanding of the nature and process of devélopment.

To understand the different periods of life with Psycho-Social Perspective.

To develop an understanding of the nature and process of leaming in the context of }
various learning theories and factors.

To understand the critical role of learning Environment.

To acquaint them with various Psychological attribute of an individual.
To reflect on the changing roles of children in contemporary society.

Psychology: Meaning, nature & branches of psychology,

Methods of psychology: case study and experimental, Edu. Psychology:
Meaning. nature, scope, educational implication of psychology in new Era,
Child psychology; meaning, concept

Unit I1: Multi dimensional development

Growth and development- concept, stages principles, dimensions. Factors in |
influencing development- genetic, biological, environmental and physical
Theories of development :

a) Piaget’s vgotsky cognitive development
b) Freud’s psycho- sexual development

¢) Erikson’s psycho social development

d) Linguistic development

e) Kohlberys’ gilligan’s moral development

NS
f) Bandura’s social developments Qﬁ% o3 Q@?«-
S,
g) Gessel’s maturation theory :ﬁ W j}).
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Unit 3: Child Growing up
e Childhood: Meaning. concept and characteristics, effects of family. schools.

neighbourhood and community on development of a child

e Adolescence: meaning, concept, characteristics, effects of family, school, pear group.
social climate and social media.

e Personality: concept and nature, theories of personality, assessment of personality

e Individual differences: concept, areas (With Special Educational needs-Concept) and
educational implication. )

e Stress: meaning, types and coping strategies with special reference to personality of |

adolescent.

Unit 4: Learning to Learn

e Concept and beliefs about learning:-Defining misconception, Brain’s role in learning

e Memory and forget, Behaviouristic learning theories (Tﬁomdike. Skinner.
Pavlov).Gestalt. Cognitive and Field theory, hiformation processing theorv. Social |
Constructive approach ,Types of learning by Gagne.

e Motivation:-Concept and Maslow's Hierarchy need theory, Creating and maintaining a
productive Classroom Environment:-Dealing with misbebaviour, Multi-Culturalism. |
Changing roles and responsibilities in contemporary Indian society with regarding
educational psychology.

Unit 5: Psychological Attributes of an individaal

¢ Intelligence - Meaning, Types of intelligence - Social, Emotional and Spiritual }
Intelligence, theory of intelligence, Gardner's Multi intelligence theory, Measurement |
of intelligence, Creativity - Meaning, Components, ways of enhancing creativity, |
relation with intelligence and other factors, Measurement of creativity, Higher Level
thinking skills - critical thinking, reasoning, problem solving, Decision making.

e Socialization and Mental health: Process of Soaahzmon - Group dynamics - Theory
of Kurt lewin's, Leadership and its styles (Kimble young), social prejudice.Mental |
Health - Common problems related to child - Attention deficit hyperactivity disorder |
(ADHD), depression, Learning disabilities, dealing with a mwmg@ |

L S
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Test and Assignment:-
Class Test 10 Marks
Project (Any one of the following) 10 Marks

Comparative study of developing pattern's of children with reference to different in SES.

Collecting and analyzing statistics on the girl child with reference to gender ratio.

Administration of an experiment on learning, épan of attention, memory Administration and

interpretation of an individual group test of intelligence.
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Contemporary India and Education

MARKS-100

Objectives:- .
After completing the course the students will be able to :

1.

To promote reflective thinking among students about issues of education related to

contemporary India.
To develop an understanding of the trends, issues and challenges faced by

contemporary education in India.

3. To appreciate the developments in Indian education in the post independence era.

6.
7.
8.

To understand the Commissions and committees on education constituted from time :
to time. |

To understand issues and challenges of education and concern for the underprivileged
section of the society.

To develop awareness about various innovation practices in education.
To develop and understanding of self teaching technical devices.

To understand the constitutional values and provisions for education.

Course Content

UnitI Education as an Evolving Concept

Uniit -

Education: Meaning, concept and nature, Ancient to present education as an organized
and institutionalized form, formal and state sponsored activities.

Aims of Education: Historicity of aims of Education, changing aims of education in
the context of globalization, sources of aims of Education: Educational aims as
derived from the constitution of India influence of aims of education on the
curriculum and transactional strategies. Idea of educational thinkers such as Gandhi.
Tagore, Aurobindo, Dewey Krishnamurthy, Friere and Illich. |
II:  Issues and Challenges

Diversity, Inequality, Marginalization:- Meaning, Concept, Levels with special
reference to Individual, Region, Language, Caste, Gender.
Role of education in multicultural and multilingual soci

Improvement of Marginalization groups. o5 D




Hindrances of Education in India: Quality. Facilities. Access. Cost. Political

unwillingness. Youth unsatisfaction. Moral Crisis.

Unit - I1I: Constitution and Education

Study of the Preamble, fundamental rights and duties of citizens, Directive Principles |
for state and constitutional values of Indian Constitution.
Constitutional provisions for education and role of education in fulfillment of the |
constitutional promise of Freedom, Equality Justice, Frate‘mity. ‘
Education and politics. Constitutional vision related to aims of education. Peace }
Education, Role of Education. School and Teachers as agents for Imparting Culture. |
Education and Development. Education and Industrialization.

Unit-1V: Programme and Policies

Overview the development of education system in India from 1948 to 2010 University
Education Commission-1946-48, Secondary Education Commission—1952-53. Indian |
Education Commission— 1964-66, National Education Policy— 1986
Rammurthy Committee (1990), Yashpal Committee Report (1993) Revised National |
Education Policy (1992) NCF-2005, NKC-2006, NCFTE~ 2009, RTE-2010.

SSA, MLL. RMSA, CCE, Navodaya Vidyalaya, Kasturba Gandhi Balika Vid_vala}-'a,
Model School.

Unit - V: Innovative Practices

Concept, Need of innovation in view of technological and social change, Obstacles in
innovation, Role of Education in bringing innovations,
Education through interactive mode of teaching: Computer, Internet, Tally and Video- }
Conferencing, Eduset, Smart Class Room. Role of E- leaming. E- content. E-
" magazines and E-journals, E- library. o '
Yoga Education, Life Skill Education, Education and Competence in life regarding
Social inclusion.
and i ents :-

1. Class Test
2 .Any one of the following;: -




e Debate or Organize a one day discussion on the topic related to the subject and

submit a report. ‘
e Critical appraisal on the report or recommendations of any commission and
committee.
e Organize collage, Poster Making activity in your respective institution.

e Collection of at least three handouts of related topics of the subject.
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Learning and Teaching
MARKS -100

Objectives:
After completing the course the students will be able:-

1.

2.
3.

To get acquainted with the concept, principles and nature of teaching and leaming.

To study the relationship between teaching and learning
influence learning




~f

e

e e

To make use of modern information and communication technology to improve
teaching-learning process.

To understand learning as a process of communication and be aware of various
resources available for making it effective. |
To study and analyze the socio cultural factors influencing cognition and leamning.

To study and understand learning in constructivist perspective.

To get acquainted with professional ethics of teaching profession.

To study the new trends and innovations involved in teaching learning process with

professional ethics.

Unit I — Learning and Teaching Process

Teaching: Meaning, Nature. Principle. Levels. Phases and maxims of teaching. |
Difference of training and instruction from teaching.

Learning : Meaning, Nature, Factors affecting learning and types of learning
Relationship between teaching and learning, Resource and their development for }
promoting teaching — learning procms

Tradition and changes in view of the learning process a shift from teaching and

learning.

Unit II - Source of Effective Teaching Learning

Effective teaching: Meaning, component and parameters of effective teaching. |
classroom instruction strategies, Teacher behavior and classroom climate. (Flander's
interaction analysis system)

Instructional objectives in terms of bloom’s taxonomy.

Programming Learning: Concept, principles and types of programme learning.
Concept of micro teaching, various teaching skills.

Unit III — Educational Technology

L]

Educational Technology: Meaning, Importance and Approaches.

Model of teaching: Meaning, Assumptions and Fundamental elements of a model of a
teaching suchman’s inquiry training model.

Communication: Concept, Elements and Communication skills, Teacl}ing Learning

process as the communication. \ L cad)
(\'\/r;ﬂ \b@m"“




Unit IV — New Trends in teaching learning due to technological innovation

e Analysis and organisation learning in diverse class room: Issues and concerns.

o Team Teaching. Panel discussion, Conference, Symposium. Workshop. Cooperative §

learning. Group discussion, Brain storming- issues and concerns with respect to

organise teaching and learning process in a classroom such as study habits. self ?

learning. learning skills, interest, ability, gifiedness with respect to socio economic

background.

Unit V Teaching as profession:

Ethics of teaching, professional growth of a teacher

i

Teacher as a professional practitioner. identification of the performance. competency |

and commitment area for teacher.
Need of Professional enrichment of teachers

Professional ethics and its development

Test and Assignment:-
1. Class Test 10 MARKS
2. AnyOne 10 MARKS

Preparation and practical implication of at least two technical learning resources ( §

transparencies, Power Point Slides, Animated Videos)
Identify the learning need of the learner in diverse class room with regard to their

abilities. learning styles, socio cultural difference, learning difficuities and their

implication for class room teaching.

e Identify the professional skills for teachers and report any two programmes for
professional development of teaching organized by the school/ training college/ any
other agencies.

e Conduct and Interview of any two students with muitilingual background and face |
the problems in teaching learning process.

RS
St
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Language across the curriculum

Marks-50

Objectives:
This course will enable the pupil teacher to-

1. Understand the language background of students as the direct or seen language users.

2. Create sensitivity to the language diversity that exists m the class room.

3. Understand the nature of classroom discourse and develop strategies for using oral

language in classroom.

4. Understand the nature of reading comprehension and wﬁting in specific content areas.

5. Understand interplay of language and society.

6. Understand functions of language.

7. Understand language and speech disorder and make remedial measure too.
Unit 1 | -
A)-Meaning, nature, scope, role, importance, functions of language. language background.
language and region, language and religion, language and class, role of literature in
language |
B)- Home language (mother tongue) and school language/second language. 2) Formal and
informal language (3) Oral and written language — meaning, principles. objectives.
importance, relation, differences
Unit-2 _ -
A)- Oral aptitude in language, theoretical speech of oral apttitude, development of oral
expression/speech in pupil teacher. classroom discourse, discussion as a tool of learning.
Monmgmtheclassmom,devdopmgreadmgshﬂ&mughtextbook,pmﬂmsand
remedies to incorrect pronunciation.
B) - Language skills - (LSWR-Listening, speaking, writing, reading,) Meaning, concepts.
importance, co-relation, methods and techniques.
Language laboratory- Need, Importance, Advantage, Use in teacher’s training.
Unit-3
A)  Listening skill - Pronunciation, Intonation, Stress, Pitch, Rhythm and aptitude,
B)  Speaking skill - Pronunciation, Intonation, Stress, Pitch, Rhyhmdd q‘@m



C)

D)

Writing sk:ll - Aspects of writing-shapes. Sounds. Meanmgs Punctuation marks.

essay stor\ letter poctr\ mcxdems report articles etc

Readmg skill - Consonams Vowels. Words. Sentences. Recogmtlon Understanding.

Silent readmg Imitation Readmg, and Loud readmg
Test and Assngnment - o , ’ (15 MARKS)

1. Class Test (5 marks)

2. Any One (10 marks)
Discuss with students and find out the different language they speak. prepare a plan to
use multlhnguahsm asa teachmg strategy. )
Identify speech defects of a primary level students and make remedial strategy .
Organizing an activity based game 10 motwate studcnts for creative questxonmg
Close and critical readmg/d;scussxon in smal! groups
Conduct a survev in secondary school to study academic aéhieveméﬁt in overéH or in

specific subject of diverse linguistic students.
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i Word. Sentence, hxpressnon in w ntmg mechanics of writing. understandma and capacity to |

write correct logxcal summanzmg and expanding thoughts and cxperlunus compasition




B.Ed - 05

Understanding Diseciplines and subjects
| ~Marks 50
Objectives:- | |
After completmg the course the students will be able:-

1. To develop an understandmg of the nature of dtscnplmary knowledge in the school

curriculum.
2. To acquire a conceptual understandmg of the 1mpact of school sub;ects on disciplines.
3. To develop mterest, atntudes and knowledge about the conimt in respect of framing
the syllabus
4. Tobuild up a prof&sslona] disciplinary and cmncn!nm programme.
Unit-1 Meaning and concept of dmciplmary knowledge |
. The Nature and role of disciplinary knowiedge in the school cumculum
o Relatlonshxp of dlsc:phnan' areas with school subject.
° D:ﬁ'erence between dxscxplmes & Imefd:tscmlmary Subject.
Unit —II School Subjects on Dmphm

° ImpactofSchool Subjects on Disciplines:-

1. Social Sc:ence Methods: Lecture method, Pmyect method,Supervised study. Story-
Telling, Biographical, Source Method.Brain-storming Dramatization, Co-operative-

2. Science: Methods & Techniques of Teaching Science: Brain Storming, Laboratory,
Demonstration, Project & Field visit, Constructive Learning, Concept Mapping,
Heuristic Learning & Problem Solving, Co-operative Leammg. Group Discussion &
Panel Discussion ,Micro-Macro teaching,

3. Maths: Methods of teaching mathematics: Lecture, Inductive, Deductive, Analytic.
Synthetic, Heuristic, Project, Problem solving, and Laboratory methods & techniques
of Teaching Mathematics: . Questioning, Brain storming, Role-playing, Simuiation,
Non- formal techniques of learning Mathematics.

4. Language: Story, Novel, Poetry, Personal Essay, Pen Portrgit. Trav u@’% Self
e ,
Nmon, Memories ) oi“ Q_@‘s’s




. Rcdeﬁnition of the school subject with concern to social Justice
e Meaning of Social cultural perspective in context of Universal education
Unit - 111 Process and framing of disciplines and subjects

. Recogﬁized the theory of content. Principles of Preparing the syllabus & Process of |
syllabus and content

e Practical Knowledge ,Community& Co—curricular activity knowledge with reference
to Disciplinarily and Relation with School Curriculum

e Creativity development of learning through horticulture and hospitality

Test and Assignment:-
1. Class Test 5 Marks
2. Any one of the following 10 Marks

¢ Prepare charts with related language ( Hindi. English, or Sanskrit)

e Preparation of a talk with related social justice.

e Collection of news papers cutting related with horticulture and hospitality.

* Prepare a lab with related science and maths tools and their operation.

e Life sketch and contribution of any two Indian scientists and socialistic.

e Study of any one aspect of social issues and prepare a report.

e Preparation of Five (5) word cards, 5 picture cards and cross word puzzles

(Language)
e 5 microteaching skills & 5 macro- teaching (based on different innovative
methods)
References:-

1. Apple :- MW (2008) can school contribute to a more just society education
citizenship and social justice, 3 (3) 239-261

2. Brantom F K. : The teaching of Social studies in changing world
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9.

Dengz. Z 92013) School subject and academic discipline in a luke a woods . B.K. weir |

(Eds) curriculum. Syllabus design and equity : A priner and model routledge
Egen. Marlow & Rao. D.B. 2003 Teaching Successfully . Discvery Pub. House New §
Delhi
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Course — 6 A : Knowledge and Carriculam
Marks-50

Objectives

1.

To create excellence in the educational syvstem for facing the knowledge of challenges

of the twenty first century.

2. To encourage the application of knowledge skills in the Indian educational institutions.
3 Jo enkance the quality of pre-service and in-service teacher training.

4.  To realize the importance of curriculum modification.

5.  To provide awareness and understanding of social environment.

6.  To transform teacher- pupils in to a vibrant knowledge-based society.

Unit 1 : Concept of knowledge

. Meaning and Nature of knowledge

. Sources of attainment of knowledge in schools with special references of
Society, Culture and modernity.

I Distinctions between-

Knowledge and Skill. e
NSRS

. . . NS
Teaching and Training. < ,1}“;53\‘
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Knowledge and ipfdmation.
Reaéc;n and beiief .
Unitll Facts of | Knowledge-
- D?ffefent :fact-s' of knowledge apd ¢1a1ionship spch as-
Local and Univ‘e;sal -
- Concrete. aﬁd Ab#képt
. Theoretical and Practical
School and Out-of School
- (With an emphasis on understanding special attributes of school knowledge)
Unit IH : Concept of curriculum
‘o Meaningj. Nature and Objectives of Curriculum. Need for curriculum in schools.

Philbsophical. Psychological. Sociological and Scientific basis of Education with

reference of Gandhi, Tagore, Dewey and Plato. -

o Difference between curriculum and syllabus.

®

Factoi's Inﬂuenﬁng cumaﬂmn

Various types of curriculum- Subject centered, Experience centered, Actiﬁty centered,

®
Child centered, and Craft centered.
Tasks aﬁd Assighments

1. Class Test 5 marks

2. Any one 10 Marks
¢ How does school knowledge get reflected in the form of curriculum, syllabus and

textbooks? R
e Review of a text book of any school subject. w‘{i i&
S

e Prepare a children’s literature handbook.
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PAPER:-VIIA /B
Pedagogy of English
Objectives - MARKS:-100
The student-teachers will be able to-
1. Develop an understanding of the principles of English language




Acquire knoWledge of the objectives of teaching English as a second language.

3. Develop their own linguistic. grammatical and communicative competence.

8.
9.

Develop abilitv to teach language skills such as listening. speaking. reading and
wmmg and mtegrate them for communicative purposes.

Acquire knowledge of dlfl‘erent approaches and methods of teaching English as a
second language ‘

Prepare annual Plans, unit Plans and lesson plans of English language.

. Choose, prepare ‘and use appropna:te audio —visual teachmg mds for effective teaching

%

of English as a second Language
Use various techniques of testing English as a second lﬁi'lg’liilge. -
Develop remedial material and conduct remediai teachmg

COURSE CONTENT
UNIT - 1 - FOUNDATION OF ENGLISH LANGUAGE TEACHING

Concept of language, language acquisition, language—leammg

Forms of English- formal. informal, wntten and spoken '

Importance of teachmg Enghsh

Pnncxpl&s of second language Mchmg

Difference between teachmg of content based subjects and skﬂl based snbjects
Objectwes of teachmg Enghsh language (a) Skﬂl based LSRW (b) Competcncx
based- lmgmsnc competence and communicative com;aetence

UNIT-1I - TEACH]NG OF ENGLISH LANGUAGE SKILLS

Listening: (i) Concept of listening in second language (ii) ’[he phonenc elements
involved in listening at the receptive level (Monopthongs, D:plnhongs. Consonants.
pause, Juncture, Stress, Accent, Beat, Intonation, Rhythm) (iif) Listenmg skills and
their sub-skills (iv) Techniques of teaching listening, Role of teaching aids in
teaching listening skills (vi) Difference between hearing and listening

Speaking, Concept of speaking in English as a second language. Phonetic
transcription ., Use of pronouncing dictionary, The phonetic elements involved in

speaking at the receptive level, Technique of teaching spcakmg skills and
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. Reading}skills;‘ Concépl of reading in second Iméuagé.Mechanics of reading (l:y¢
span, Pause. Iixations. Regression and Speed). Types of reading: Skimming.
Scanning. Silent reading. Reading aloud. Intensive reading. Lxtensive reading,
‘Genuine reading comprehcnsion . Relating teaching of reading to listening and
speaking skills. Role of text book-

e  Writing ‘Skills: Concept of writing in first language and the. second language. I'vpes
of composition- oral. written, controlled, ‘guided, ‘contextualized and integrated
composition Teaching the following items keeping in view their style, ingredients
and mechanics; Letters (Formal and Informal), Essay, Report, Telegram. E-mail.
Notice; Précis, Paragraph, Developing Stories. Note making. Correction of Written
‘Work. - ' o ‘

UNIT - Hl - METHODOLOHY AND PLANN!NG OF ENGL]SH LA‘JGUAGE
TEACHING | o |

OAppr_oachcs. _rhethod:';'.- and E'techniqﬁes; ‘\Vbtv)'te ‘lang:ixgg'e ‘;'.ipproach. Strucﬁxrui-

Simational approach, Communicative apprdaéh, Task ‘based ‘app‘mach. Eclectic

approach, Direct method, Bilingual Method, Audio- lingual méthod CALL icomputer |

assisted language learning) and CALT (Computer assisted lénguage teaching). Role

play, Simulation, Group work and Drill technique,Study the above appmaches &

~ methods in the hght of -Psychologlcal factors affcctmg second language karning -

| Namre of Enghsh language - C!assromn cnv:ronment and. condmons -Language

funcnons Planmng of Enghsh language teachmg Annual plan, unit plan and daily

lesson plan - Prose lessons - Content analysis -, Poetry lessons — Componentsof poetry

- The place of poetry teaching in school curriculum. - Concept, aims and objctives of

teachmg ‘poetry m “second language Grammar lessons-Planning for teaching

Grammar and usage -sentence(Affinmative, Negative, Interrogative. Simple.

Compound, Complex), Verb-patterns, Question mg,Detenhiners, Model Awxiliaries.

Tenses, Infinitives, Gerunds, Phrasal verbs and idioms, Concord, Active arx passive |
voice, Direct and indirect speech, Punctuations.
UNIT - IV-RESOURCES IN ENGLISH LANGUAGE TEACHING e




ORcsources for Teachmg and lcarning fnghsh— Fext bonks ‘work books teacher’s |
hand hool\s (,hans pu.luus flash cards. ﬂannel hoard lupu-runrdgr radio. OHP,
. substnutmn lahlcs mmpuu.r realia. nuv';papcra magazines .brochures . blackboard.
white board. Songs, Stories and anccdotes, Language laboratory and Lanym&.a
gamés Use ‘of community resources and media fdr language developmem .

Qualities, RcsponSlblhlIeS and Professional ethics of language tcacher

UNIT - V - ASSESSMENT AND EVALUATION IN ENGLISH
. Concept of assessment and Evaluation in Engl:sh Concept. Need and Techmques of

Contmuous and Comprehenswe Evaluation (CCE) in Enghsh Tm of tests -
Ach:evcmem test. Proﬁc:encv test, Dlagnosnc test, Prognosuc test. Testing tanguage
skills. Lexical and Structural items. Poetry and Grammar Preparauon of an

Achievement test. Concept and need of remedial teaching.

SESSIONAL WORK:-
1. Class Test 10 marks
2. One of the following 10 marks
e Planning of 10 vocabulary building exercises and techniques' to teach the  students
in the classroom.
e Identification of learning difficulties experienced by student teachers during eaching
practice
e Review of two amcles related to teechmg and leaming of English from educat:onal
journals, magazines of newspapers.
®  Preparing an action plan for improving any of the following skills: reading skill.
speaking skill, listening skill or creative writing.
REFERENCES: : :
1. Bansal, RK. and Harrison J.B. (1972): spoken English for India. Madras: Orient
longman Ltd.
2. Baruah, T.C. (1985): The English teacher’s handbook, New Dethi: Sterling PuHi shing
Pvt. Ltd.
3. Bright and McGregor: Teaching English as Second language. Longman.
4. Brinton, D. (2003). Content-based instruction. In D. Nunan (
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5. Brumfit. C.J. (1984): Communicative methodology in language teaching. Cambridge:
C.P.U. |

6. Collins Cobuild English Grammar (2000) Harper Collins Publisher. India.
Elizabeth, M.E.S. (2010) . Methods of Teaching English, Discovery Publishing
House.

8. Ellis, Rod (2003). Task-based Language Learning and Teaching. Oxford. New York:
Oxford University Press. pp. 156-157..

9. Frost, Richard. (2006) “A Task-based Approach.” British Council Teaching English.

10. Gimson A.C. (1980): An Introduction to the pronunciation of english. London:
Edward Arnold.

11. Homby, A.S. (1998) : Guide to Patterns and Usage in English O.U.P.

12. Lado. Robert (1971): Language teaching. New Delhi: Tata Mcgraw Hill Publishing
house Co. Ltd.

13. Leech, Geoffrey and Svartvik, Jan (2000) Communicative Grammar of English
Cambridge C.P.U.

14. Paliwal A K.(2011): Methodology Of Teaching English As A Second Language.
Kalpana Publications, Jaipur

15. Paliwal. A.K.(2011): A Hanbook For Teacjers Of English, Kalpana Publcations.
Jaipur.

PAPER:-VHA/B
Pedagogy of Urdu
Marks- 100
OBJECTIVES:-

On completion of the course the student teacher will be able to :-

Understand the basic concepts and functions of language with special refeence to
urdu.

Acquire knowledge of objectives of teaching urdu at the secondary stage.

Acquire knowledge of different methods of teaching urdu at the second cary stge.




o ’Prepare unit plans, Daily lesson plans and to analyse the subject content in terms of
language skills and Teaching objectives.
e Develop and use of teaching aids in the class room both Print and Audio-Visual
materials and 1CT (internet and computer technology?
o Develop and insight in 10 the symbiotic relationship between curriculum syllabus and
Text books. '
e Knowledge of Evaluation system in urdu and to methodically prepare exams and test
paper in urdu. '
e Conduct remedial teaching in urdu.
CONTENT:-
UNIT-1
e Concept of language (verbal & Nonverbal) Concept of language learning and
Acquisition function of language. Communication, Transmission of culture and
medium of instruction. |
e Multilingualism as a resource.
¢ Origin and Development of urdu language.
e Language skills, Listening and Art of listening .
Speaking- Pronunciation , Recitation and Punctuation.
Reading- Aloud,silent,Intersive and Extensive.
Reading comprehension, Reading defects and their cure.
Writing- Knowledge of urdu scripts-khat-e-naskh-khat-e-nastaliq and khat-e-shikast.
e Teaching of alphabats, punctuation qualities of good hand writing.
o Letter writing (Formal and Informal)
e Essay writing.
UNIT-0I
e Objectives of teaching urdu at secondary stage of education.
e Problem of Teaching and learning urdu and their solutions.
e Place of urdu language in the present educational system prevalent in the siate of

Rajasthan. K
e Relation of urdu with other Indian language. »\:\;\/ (“:&"
- 2\
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UNIT -1l
e Methods of teaching urdu.”
o Translation method.
e Direct method. =~
. Pi?dy \iva)if method.
e Structural method.
. Teachirig of various forms of urdu Literature(i) Prose(ii) Composition (iii) Grammar
' “aetf)»{}hazsl Nazain ané{}rama«
'0 Co-curricular Activities.
UNIT-1V
e Planning for teachmg urdu Need and lmportancc of planmng

e Content Analysis.
Yearly plan, Unit plan and Daily lesson plan.

e Audio visual Aids-Need and importance of Audio-visual Aids, Types of Audio-visual
aids. | |

e Appropriate use of Teaching aids.

¢ Planning of urdu lab and its use.

e Qualities of good urdu Teacher.

UNIT-V o

. Purpose of concept of Evaiutxon in urdu.

e Techniques of Evaluanon. Teacher made Test, Examination paper Desxgn nxd Blue
print, various types of questions and their use for Evaluation.

Aspignments :-
1. Class Test 10 marks
2. Any one of the following: - 10 marks

e Analysis of one text book prescribed at the secondary stage.

e Writing knowledge . understanding and skill objectives of teaching prose and poetry
with specification
(5 each)

e Preparation of two teaching aids useful for urdu teaching.




e Prepare activities for listening, speaking , reading and writing.(5 each)
e Preparation of objective Type Test.

e Prepare three activities to develop the writing skill of class \4 I student.

REFERENCES:- | ;
1. Inamullah sharwani : “Tadrees-e-zaban-e-urdu™ uémania book
. ~ depot,1-25 Rabindra saraus cal-73.
2. KhanRasheedHasan ~ :  “Urdu Kaise Likhen"Maktaba Jamia limited
_ jamia nagar, New Delhi 1997.
3. KhanRasheed Hasan ~ :  “Ibadat Kaise Likhen’Makiaba jamia ltd jamia
o nagar New Delhil997.
4. Maulvi Abdul : “Quwmd—e—urdtx”Anjuman Tamqqz urdu ( Hindi)
- New Delhi.
5. Moin uddin : “udru zaban ki Tadrees™ National council for
~ Promotion of urdu Language(NCPUL) New Delhi-
2000 | .
6. Moin uddin .t “Hum urdu Kaise Parhayen”NUPUL, west
block R.K.Purum New Dethi 2000.
7. N.L.Bosang/Mansoor
Ali akthar Hashmi - - B “Sanvi madaris mein Tadrees™ (NCPUL) New
e S Dethi 1998. |
8. NaqviNoor-ul-hasan  :  “Tadrees-e-Aadab urdu”2004 Education book
house,Aligarh.
 PAPER:-VHHA/B
'PEDAGOGY OF HISTORY

Marks-160
Objectives:-
1. To enable the student tcéchcrs to understand the importance of History.
2. To enable the student teachers to develop an understanding of aims ang/chbigetives of .
tcaching of History. | G



8.

To enable the student teachers to construct and analyze critically the curriculum and
textbooks 6#‘ teaching History at secondary stage.

To prowde knowledge of dnﬂ'erem methods /devices of teachmg Histon.

'To acquaint the student leac.hcrs vulh Ialcst mtormanon lechnolug\

:'To help the student teachers to understand the role of current ev ents in teaching of
History. | |

To emphasize the role of History ‘ in dével;:ping the national integration and
international understanding. |

To develop an imerést_ in teaching of Hlstory

Unit 1
1.1 Meamng, nature and scope of history as a school subject, role and importance of history

mv sc_hool cm‘_n_culum and life.

1.2 Aims and objectives of history. values of teaching history (moral. spiritual. social.

1.3

1.4

cultural an(.l‘ esthetic) relation of history with other subjects of Social and Natural
Science and. Literature

A study of instructional objectives with special reference of new bloom’s taxonomy and |
statement of objectives in behavioral terms.
Approachés: Current events Approach, Mass-media Approach Interdisciplinan |
Apprﬁ)ach, Constructivism Approach.

Unit -2 |
2.1 Models of wachmg :

a. Discovéry model

b. Value Attainment model

c. Enquiry model

2.2 Methods of teaching :
a. Lecture method
b. Project method
c. Supervised study

d. Story-Telling Method
e. Biographical Method
f. Source Method




e
2.3 Innovative Practices
| a. Brain -storming
b. Dramatization
g.C ()-opérati\fc-Lcaming
h. Experiential-l,eaming
2.4 Planning :
a. Annual plan
b. Unit plan
c. Lesson plan
Unit - 111
3.1 a. Teacher as a transformer of cultural & Historical Heritage.
b. Teacher as a facilitator
c. Qualities and professional growth of a History teacher to face challenges of present
era.
d. Teacher as a Reflective Practitioner and a Researcher.
3.2 Learning Resources
a. Print Media
b. Electronic Media
c. Muiti Media
d. Visuals
3.3 a. Use of community resources
b. Field Trips
c. Histary resources center
d. Co-Scholastic activities based on
school curriculum
e. History club
UNIT -1V
4.1
(a) Indian Historiography : Brief introduction to Indian Historiography-Ancient, Mcéi\eval.

and Modern. Problems of periodisation. Criteria of Historical criticis (\’\%?&:»go
At .9
QO .\Q\B
. . '9%.‘Qe‘v 3?- rrg
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(b) Teaching of Controversial Issue : Nature of Historical controversies regarding

facts.Controversies interpretation of facts. Objectivity and value-judgment in History.

4.2

(a) Hisiory and National Integration : Our National heritage. Unity in diversity. Fhe rofe of
History in promoting ﬁalional intcgration .

(b) History and Inter-National Understanding: Our Human Heritage. The role of History as
promoter of internationalism.

43

(a) Content Analysis of History Textbooks at secondary level.

(b) Use of Librafy and other instructional materials & Sourcc: Primary and Secondary.
UNIT V | |

5.1 Preparation of Challengihg assignments.

5.2 Criteria for assessing written and practical work in History.

S3Assessmemt Modes: Self-assessment. Peer assessment, Grdup assessment. Learnery
- profile; Open book-exams; Leamers pertfelio -

Test & Assignments:-
1. Class Test 10 Marks
2. Any one of the following :- 10 Marks

e Preparation of Research Report: Study in Depth in onc area of content course in
Indian and World History to demonstrate the relevant knowledge in the subject

field and its value to the professional growth in the subject.

e Organization of History Circle: To include programmes such as reading of papers
on Historical topics, Group Discussions, Preparation of reports, Organize
excursions to place of Historical interest.

e Preparation of History Practical Note Book :

(a) Twelve Historical maps — six each from Indian and World History.

(b) Time — Line Charts four each from Indian and World History.

(c) A small project based on the study of a Historical event in the ocality,
personalities, movements. buildings or institutions.

(@) Group Presentation for Critical appraisal of existing ¢

school level.




REFERENCES:-

I
2. AroraR.L. (1990) Tcaching of History. Prakash Brother Itd.

3.

4. N.C.E.R.T. (1970) eftective teaching of History in India A Hand Book tor Histors

o

Arora. K. ... ltihas Shikshan. | .udhiana Prakash 1982,

Kongawad N.B. (2011) ltihas mattu Pouraneciti Boodhane.

~Teaching

Parik. Mathureshwar._ Itihas Shikshan, Jaipur Research publ. 1988.
Roddannavar J.G. (2009) Method of Teaching history and civics.

7. S.K. Kochhar - Teaching of social studies sterling publisher New Delht

~ PAPER:-VHA/B

'PEDAGOGY OF ECONOMICS
B | Mirks-100 |

Objectivw-

To enable studem 1 eachers to:
!

! 1.

Refresh the knowledge about the Meaning, Importance, Nature, Scope and Aims of |
Economics. | | | " |
Acquaint with the Aims. Objectives and Value-outcomes through eaching

Economics.

3. Develop ability to plan for suitable instructions in economics. |
. Organize group-activities and project and to use various instructional strategies and
- methods for effective teaching of the subject. |

5. Establish correlation of economics with other school-sub_;ects

Develop necessary skills to use various teaching aids, (Particular locally @ ailable
material aids).
Develop skill to successfully use various evaluation techniques and to intepret the

results.
Develop appropriate attitude towards the subjects and country’s
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9. To enable the students to construct and analyze critically the curriculum and text
books of economics at secondary stage.
COURSE CONTENT:- |
UNIT J-Nature, Scope and objective.
e Meaning. Nature. Scope of Economics. Place and Importance of Teaching of
Economics at secondary level.
e Importance of economics in school curriculum.
e Aims and objectives of teaching economics at different level.
e Bloom’s Taxonomy of objectives and Statement of objectives in Behavioral terms
with Special reference to Economics.
e Correlation of economics with school subjects.
UNIT II-Curriculum and planning
e Concept and objectives of curriculum.
e Concepts and Principles of Constructing Curriculum of Economics
e Critical Analysis of the existing syllabus.
UNIT-1II Teaching Planning
e Micro Teaching, Content Analysis.
e Yearly plan, Unit plan and Daily lesson plan — Meaning, Characteristics. Importance
and Steps. |
o Methods of Teaching:- Lecture Method, Discussion Method, Project Method. Survey
Method, Inductive-Deductive Method
& Techniques and Devices of Teaching Economics
i) Assignments ii) Seminars iii) Brain Storming iv) Tours and Excursons v)
Supervised Study vi) Case Study
UNTIT-IV Teacher, Text Book, Teaching Aids
e Text Book (Meaning, Importance and qualities of a good textbook of Ecomimics),
Supplementary Material (Meaning and sources). |
e Economics Room —Importance and Equipments.

e Teacher of Economics — Importance, Qualities and Competence k?g’#"'i.\ O
A h
e Teaching Aids — Meaning, Importance and Types: O\zi




Uses of Chalkboard. Diagrams. Charts, Table graphs. O.H.P.. T.V.. Computer with |
multimedia. Flash Cards. L.CD Projector. Interactive Board.
UNIT-V Evaluation
e Evaluation, Meaning and Importance of evaluation. Achievement. Diagonestic test
e Types of Evaluation - Ofal tests. written tests-Essay type tests, short answer type tests
and objective type tests. Purpose and concept of evaluation.
e Objective of based evaluation
e Preparation of achievement test-
- Various types of question
# Blue print
@ Preparation of guestion paper
Sessional Work (20 Marks)
1. One test of 10 Marks.
2. Any one of the following 10 Marks.
& Content analysis and preparation of instructional material related to any unit of :
subject related to Economics.
 Construction of objective type test items.
@ Prepare five slides related to economics teaching content at senior secondary level.
@ Critical appraisal of economics syllabus at senior secondary level.
@ Preparation of 10 frames of linear or branching type programmes on any topic
of Economics.
REFERENCES:
1. Aggarwal, J.C. (2005). Teaching of Economics - A Practical Appraock Agra:
VinodPustakMandir.
2. Arithshastra shikshan :Rampalsingh prakashak-shabd sanchar, Ajmer
3. Arithshastra shikshan :Hamarayan singh avum rajendra pal singh P-akash-
Laxminarayan agarwal Agra
4. Arors, P.N. (1985). Evaluation in Economics. New Delhi: NCERT.
5. Dhillon, S. and Chopra, K. (2002). Teaching of Economics. Ludhiana: {alvani

Publishers. ad)
cad.
6. Kanwar, B.S. (1973). Teaching of Economics. Ludhiana: P;st‘ﬂ“




7. Lee N (Ed.). (1975). Teaching of Economics. London: Heinemann Education
Books. .

8. Lee. N; (Ed.) (1975). Teaching Economics. London: Heinemann [ducational
Books

9. Mlttal RI.. Arth Shasmr Da Adhiapan. Patiala: Pumab; University Press.

10. Robmson K. and Wulson, R(Eds.) (1977). Extending Economics within the |
Cuwrriculum.London: Routledge and Kegan Paul.

11.Sexena, N.R.; Mishra, B.K.and Mohanty, RK. (2004). Teaching of Economics.
Merrut: R. Lall Book Depot.

12.Sharma, Seema (2004). Modern Teaching Econontics. New Delhi: Anmol
Publication Pvt. Ltd.

13.Siddiqui, M.H. (2004) Teaching of Economics. New Delhi: Asish Publishing

" House. ,

14. Teaching of social studies in secondary schools :Bining and Bining.

15. Teacher's Manual ‘in economics : Dr.N:Hasen pubhshed law. Regional Colege of
- Edu. Ajmer ;

PAPER:-VIIA/B

' PEDAGOGY OF CIVICS TEACHING

MARKS-100

Objectlvw° '
The Pupil-Teacher will be able 1

1. Explain and Discuss the Meaning, Nature and Scope of Civics.

2. Explain the importance of Civics as a school subject. ~ " ,

3. Differentiate between Aims and Objectives of Civics.

4. Specify the objectives of teaching Civics at secondary stage.

S. Discuss the meaning, preparation, importance and use of different tvpes of karning

N O

resources of teaching different topics of Civics at secondary level.
Prepare effective lesson plans for teaching Civics. | 4:5“’*,«
Explain the mganing of Teaching method and Teaching techniques. \ 57 q.é'\'
Understand & analyze contemporary issues related with Civics. *%-‘:‘:;;:55‘ R




Unit- 1

a. Meaning. nature and scope of Civics as a school subject. role and importance of |
Civics in school curriculum and life.

b. Aims and obje;:lives of civics, values of teaching civics (moral. spiritual, ~ocal,
cultural and Aesthetic) relation of Civics with other subjects of Social and natural
Science and Literature. |

c. A study of instructional objectives with special reference of new bloom’s taxonomy
and statement of objecﬁva in behavioral terms. |

d. Approaches: current events Approach. mass-media Approach. interdisciplinary
Approach, constructivism Approach.

Unit -2
8. Models of teaching : Concept Attainment model,Value Anainment
model,Jurisprudential model |

b. Methods of teaching : Lecture method. Discussion method. Project method.
Supervised study method. Socialized recitation method, Problem-Solving method
c. Innovative practices : Brain-storming method, Co-operative-Leaming. Experimental-
Leaming
d. Planning : Content Analysis,Annual plan. Unit plan, Lesson plan.
Unit - 111
3.1 a. Teacher as an agent of social change in multicultural-multilingual Society.
b. Teacher as a facilitator.
¢. Qualities and prbfessionai growth of a Civics Teacher to face challenges of
present era,
d. Teacher as a Reflective Practitioner and a Researcher.
3.2 Learning Resources:
a. Print Media
b. Electronic Media
¢. Multi Media
d. Visuals
‘3.3 a. Use of community resources

b. Civics resources center




c. Co—Scholéstic activities based on school curriculum
d. Civics club

Unit -
4.1

4.2

v

Local. State and National Political Structure in India :
Education for Citizenship.

Political science in the global context.

Human right/Child right/ Woman’s right.

Peace and conflict resolution.

= T~ A

Educational technology and political science (Civics).

o0

Gender issue in civics.
g. Content Analysis of Civics Textbooks of secondary level.
Use of Library and other instructional materials.

UNIT-V

5.1 Evaluation in Civics:

a) Preparation of challenging assignments.

b) Criteria for assessing written and practical work in Civics.

5.2  Assessment Modes: Self~asse$smem, Peer assessment. Group assessment.
Learners’ profile, Open book exams, Leamners' portfolio.

Assignments :-
1. Class Test 10marks
2. Any one of the following: - 10 marks

1.

w

NS v s

Peer interaction (Peer Educators) and group work on selected areas taken fron school
syllabus.

. Analysis of Curriculum Policies/Documents and existing school curriculum.

Group Presentation for critical appraisal of existing political science Civics)
curriculum and text books at school level.

Development and organization of political science society.

Study of a selected problem of community life related with the area of civics.

Development and execution of a project of civics. ?‘@?;L
Collection of source materials related with civics. (\,w;;\”
s o“Q%




8. Content analysis of the syllabus of the grade which has been taught by the student -
teacher with special reference of:
a. Identification of concept.
b. l1dentification of life- skill.
c. ldentification of activities and experiments.

REFERENCES:

1. A.C. Bining and, D.H. Bining. Teaching the Social studies in Secondary School.
(McGraw Hill, New York, 1952).

2. Agarwal. (1993), Teaching of Political Science-A practical approach. Vikas
Publishing House, New Delhi. |

3. Aggrawal, J.C. (1983) Teaching of Political Science and Civics, Delhi: Vikas
Publication House Pvt. Ltd.
Arora & Awasthy (2003), Political theory, Haranand Publication Pvt. Ltd. New Delhi.

5. Bining, A.C. & Bining, D.H. (1952), Teaching of Political Science in Secondary
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15. Nachmias. D.nachmias, C.F. (1996). Research methods in social science, St. Martin’s
Press, Inc, New York.

16. Ralph, C. Preston. (1955): Teaching Social Studies in the Elementary School (New
York, Rinehart & Company).

17. S.K. Kochhar : The Teaching of Social Studies. Universities Publishers. Dethi. 1963,

18. Saxena, N.R. Mishra. B.K. & Mohanty. R.K. (2000) Teaching of Civics. Meerut: R.
Hall Book Depot.

19. Singh Rampal (1997) Nagarik Shastra Shikshan Meerut: R. hall Book Depot.
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P +VIIA/B
PEDAGOGY OF GEOGRAPHY

MARKS-100
Objectives :-
To enable the Pupil — Teachers to:
Develop an understanding of the meaning, concept and need for learning Geography.
Understand the aims and objectives of teaching Geography.
Make use of various methods of teaching Geography.
Develop the power of analysis, reasoning and judgment through different jractical
activities.
5. Develop proper understanding of nationalism and internationalism through Gesgraphy
teaching.
6. Acquaint the Pupil teachers with the preparation and use of different Resowrces of
Geography.
Unit-1

Lol

Geography in School curriculum and life.




.
\ £l
; :

Emergmg concepts and trends in Geography
(a) Geograph\ asa descnptnon of the earth.
(b) Geographw as a stud\ of nalural phenomena and thur eﬂec( on man.

(c) (xeograph» asa study of L andscdpe—}’hvsual and cultural |

(d) Geography asa study of real difference.

(e) Geography as a study of spatial }relalionships.

. (f) Geography as a study of unifying and integrating discipline.

1.2 Aims and objectives of’ Geography- Values of teaching Geography (moral. spiritual.
social, cultural and Esthetxc) relation of Geography with other subjects of Social.
Natural Sclence and L:teratwe

1.3 A study of mstructxonal objectives with special reference of new bloom’s taxonomy and

statement of objecnvw in behavioral terms.

1.4 Approaches Currem Events Approach, Mass-media Approach. interdisciplinary

Approach, constructmsm Approach

Unit -2

2.1 Models of teaching in reference of Geography teaching :

o Concept Attainment model

o Vé)ixe Attainment fnodel

o Inquire model‘ o

o stcovery model
2.2 Methods of teaching;

o Problem soivmg

o Regional method

. ©. Project method =

o Supervised study

o Laboratory method

o Demonstration method

o Inductive & Deductive method
2.3 Innovative Practices:

o Brain -storming method

o Co-operative-Leaming




o Expeﬁmen'tal-l,eaming
2.4 Planning: _

o Content Analysis |

o) A:nnual plan

o. Unitiplan

o Lessbn plan
Unit - 111
3.1 .

o Role of a teacher for conservation of natural resources & environment.

o Teacher as a facilitator

o) Qualitj&s and professional growﬂ: of a geography teacher to face an ecological

challenge of present era.
o Teacher as a Reflective Practitioner and a Researcher.
3.2 Learning Resources -
o Print Media

o Electronic Media
© Multi Media
o Visuals |

33

o

‘Use of commumty resources

Field Trips : Local & Regional

Geography momce center

Co-scholastic activities based on school curriculum
Geography club

O O ©o

O

Unit-1IV
4.1  a. Local Geography: It's meaning significance and use as method of study.
.b, Regional Geography: Its meaning and significance, concept of regionalism.
4.2  a. Content Analysis of Textbooks of Geography at secondary level.

UNIT-V A
25 oy’
5.1 Preparation of Challenging assignments. X; : < 0&%’:
<
g&i {



9. Gravees, N.J. ((1971) Geography in Secondary Education. London. Geography
Association.

10. Graves. N.J. (1972) . New Movement in the Study and Teaching of Geography .
Australia, F.W. Cheshire Publishing Printing Ltd.

PAPERVIIA/B
PEDAGOGY OF SOCIAL STUDIES
MARKS-100

OBJECTIVES:
1. To develop an understanding about the concept of Social Studies.
2. To develop an understanding of aims and objectives of teaching of Social Studies.
3. To acquaint pupil-teachers with different methods. Devices and Techniques of
teaching Social Studies.
. To acquaint the pupil-teacher with different audio visual aids.
. Preparation and effective use of teaching aids.
. Organization of Discussions, Seminar, Tours, Exhibitions and Practical activites.
. To develop the skill of preparation of lesson plan and its presentation.
. Analysis of present day problems in social context.

"2 - - TS B S R S

. To develop the skill of preparation and evaluation of question papers.
COURSE CONTENTS
UNIT-1 Nature, Scope and objective.
e Meaning, Nature, Scope and Importance of Social Studies.
e Aims and objectives of Teaching of Social Studies. Writing objectives with rspect 10 |
Bloom’s Taxonomy |
¢ Relationship of Social Studies with other subjects.
UNIT II-Curriculum and p!annfng
¢ Concept and objectives of curriculum.
e Concepts and Principles of Constructing Curriculum of Social Studies
e Critical Analysis of the existing syllabus. \@ ”b;g;o

<
UNIT-I1 Teaching Plannin
caching g PAAAI N




e Meaning, Importance & Use of Audio Visual Aids - Chalk board, maps. globe.
models. charts, graphs. flash cards. radio, T.V, computer. Over Head Projector. L.CD
Projector.

e Social studies text book - Need and Qualities.

e Unit Plan. Lesson plan - Need, Importance and Steps of writing it in teaching of
social studies. |

UNIT- IV Methods and Techniques

1. Social studies teacher — Qualities and Role in Global Perspective

2. Methods of teaching of social studies— Lecture, Discussion, Socialized recitation.
source and Project method

3. Devices and techniques of teaching social studies - Narration. Description.
Ilustration, Questioning, Assignment and Field trip.

4. Social studies room — Need & Importance and Equipment.

UNIT -V Evaluation |

e Utilizing Current Events and Community Resources in teaching of social studies at
Secondary level

e Critical evaluation of existing curriculum of social studies at secondary stage.

e Evaluation in Social Studies — Modern concept and types of tests; designing a Blue

Print for a question paper.
Sessional Work (20 Marks)
1. One test 10 Marks
2. Any one of the following. 10 Marks
e Content analysis and preparation of instructional material related to any unit of
subject related to Social Studies.

e Construction of objective type test items.

e Prepare five slides related to Social Studies teaching content at senior seondary
level.

o Critical appraisal for Social Studies syllabus at senior secondary level.

e Preparation of 10 frames of linear or branching type programmes on any ppic of
i ies. ',57&3
Social Studies af (AS
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PAPER:-VIA/B
PEDAGOGY OF MATHEMATICS
Marks — 100

Objectives:
On'completion of the course the future teacher educators will be able:

1.
- mathematics {earmning takes pisce in children’s mind.

To enable prospective mathematics teachers towards the processes in which

To enable the nature, characteristics and structure of mathematics and its conelation
with other areas.
To enable the processes in mathematics and their importance.

4. To enable the content categories in mathematics and illustrate with examples.

To enable understanding of the Goals, Aims and Objectives of teaching matharatics |

at secondary school level. (\M(P,c “;9
R eﬁ\
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6. Td enable :awareness about the objectives of teaching mathematics at secondary
school level as envisaged by NCF 2005 and KCF 2012.

7. To enable understanding and skill in preparing lesson episodes‘ based on Five E
model: different appf()aches. methods. models e.m"d lecfmiques of teachmng
mathematncs |

8. To enable understanding about collaborative leamning and cooperanvc learning
strategies.

9. To enable the prospective mathematics teachers as facilitators for effective learning of
mathematlcs o

10. To enable prospecuve mathematics teachers with ICT enabled skxlls for facilitating
learning of mathematics.

11.To enable skill inasswsingmaﬂ:emaﬁcs learning.

12.To enable prospectxve mathematics teachers as rcﬂecnve practmonm
UNIT1 Nature and Structure of Mathematics
a) Meanmg and characteristics of mathemancs— Science and Mathematics

Development of Mathematics: empirical. intuitive and logical

b) History of Mathematics education : Ancient period to 21st century

c) Cogxt{x;iﬁl))‘mj‘gns of eminent Mathematicians( Wes;em &Indian-4 each) |

d) Bmﬁchés of‘ Mathematics: Arithmetic. Algebra, Geometry, Trigonometry -

e) Uﬁdeﬁned terms — Axioms — Postulates — T‘heorems - Proofs and verification in ‘
mathematics-Types of theorems: Existence and Uniqueness theorems — Tvpes of
ﬁroofs: Direct, indirect by contradiction, by exhaustion, by mathematical inducion.

f) Euclidean geometry and its criticisms — emergence of non Euclidean geometry

UNIT- 1I Objectives and Appreaches of Teaching Mathematics

a) Aims and Objectives of Teaching Mathematics: At primary, Secondary and Higher
secondary levels — Goals of mathematics education-Mathematical skills: Calcuations,
Geometrical, and interpreting graphs — Mathematical abilities- Problem :olving
ability.

b) Approaches to teaching Mathematics: Behaviorist approach. constructivist apppach.

¢) Process oriented approach, Competency based apprmo%(ﬁcahs% mxaematic\s




UNIT-111 METHODS AND MODEL OF TEACHING MATHEMATICS:
a) Methods of teaching mathematics: Lecture, Inductive, Deductive, Analytic. Synthetic.

Heuristic. Project. Problem solving. and Laboratory methods. Co-operative.

constructivism method.

b) Techniques of Teaching Mathematics: Questioning, Brain storming. Role-plaving.
Simulation.

¢) Non- formal techniques of learning Mathematics

d) Models of Teaching: Concept attainment model. inquiry training model. Inductive
thinking model.

UNIT - 1V Pedagogical content knowledge of mathematics

a) Concept of pedagogic content knowledge (PCK)
b) Pedagogic content knowledge analysis for selected units of 8th, 9th . 10th and | 1th

std:-Content analysis, Listing pre-requisites, instructional objectives and task analysis

c) Analysing and selecting suitable teaching methods, strategies, techniques, models:
learning activities, Year plan (Programme of work), Unit plan and lesson plan in
mathematics — their need and importance

d) Analysing and selecting suitable evaluation strategies

¢) Identifying the misconceptions and appropriate remedial strategies

UNIT-V Technology in mathematics education

a) Technology integration strategies for mathematics.web based lessons. web quest.

cyber guides, multimedia presentation, Tele computing projects, online discusions
b) E-content development concept ,formats, steps for preparation.
c) A survey of software used in mathematics teaching and leamning.

SESSIONAL:
1. Class Tests 10 MARKS
2. Any one 10 MARKS

a) Group puzzles activity
b) Preparation of teaching aids

¢) Demonstration of teaching aids )
?
d) Collection of newspaper cuttings related to leaming of a unit in math i Yj’i.,\‘&°'°
)

¢) Preparing a script for radio lesson or T.V. lesson in mathematics.
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f) Visiting a mathematics lab in a school and presenting a report.
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Pedagogy of Physics

Objectives:- \(\Q&/A‘Mw}
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The student teachers will be able to:
1. Understand the nature of Science and Physics.
2. Appreciate the contribution of Indian and Foreign scientists in the development of
Physics.
Develop the skill of planning teaching learning activities.

4. Develop competencies in‘(_ a) Selection and use of teaching methods, approaches and
devices. (b) Selection, preparation and use of cost effective teaching aids. (c)
Inculcation of scientific attitude and science related values. (d) Plan. manage physics
laboratory and organize physics practical work‘

Develop skill of critical appraisal of Physics text book.

Select and effectively make use of teaching aids.

Organize co-curricular activities related to physics.

Plan and critically appraise Physics curriculum at senior secondary level.

0 o N oW

Prepare, use and analyze achievement tests for evaluation of learning outcomes of
Physics.
Course content
Unit - I - Foundations of teaching physics
e Nature of Science and Physics. Major milestones in the development of physics.
Contributions of Eminent Indian and foreign Physicists: C.V.RamanVikram |
Sarabhai,Homi Jehangir Bhabha, Subhramanayan, D.S. Kothari. Chadenhekhar.
Satyender Nath Bose. Newton, Archimedes, Alexander Graham Bell. Madan Curie.
Albert Einstein. |
e Relationship of science and society, impact of physics on modern Indian sockty with
reference to issues related with Environment, Globalization, Industrializaton, and
Information Technology.
e Aims and objectives of teaching physics at senior secondary level, Correltion of
physics with other school subjects.
Uait - 11 - Planning for Instruction and Role of Teacher
e Specific Objectives of Teaching Physics in Behavioural Terms, Content Analsis and

Concept Mapping. (P- s\“
e Developing Yearly Plan, Unit Plan and Daily Lesson Plans. % {g.ﬂ o
oy neit o

%



° Teacher*s role in training students in scientific method, developing scientific attitude. }

critical thinking and creativity.

* Qualities, responsibilities and professional ethics of physics teacher.

e Criteria for selection of physics text book, critical appraisal of Physics Text Book

Unit - I11 - Approaches and Methods of Teaching Physics

e Concept approach —Process approach ~ teaching science as a process.

e scientific method, problem solving method.

¢ Cooperative learning approach,

Activity based approach - investigﬂory appfoach,
e project method, laboratory method

e Constructivist approach
Unit IV- Instructional support system
e Multi sensory aids: Significance and Psychological Principles of using Teaching Aids.
use of charts, models, overhead projectors, compmem internet, and improvised
o Useof Commumty resources in twchmg of physics.
. Planmng, equipping and mamtammg Physics Laboratory; planning and zuiding
practical work
‘e Selecting and guiding Projects in Physics.
° Planmng and organization of Science Clubs, Scw\.nce fairs and Field trips
Unit —V Physics curriculum and Evaluation of Physics Learning

¢ Principles of developing curriculum of Physics,

e Evaluation of physics leaming : formsative, summative, continuots and
comprehensive evaluation, types of test items and their construction, prepration
of blue print and achievement test, item analysis,

e Diagnostic testing and remedial teaching in physics.. Evaluation of Practice Work

Sessional Work — N

1. Class Test 10MARKS Mp@
>

2. Any one of the following: I0MARKS NS



Case study of any one Senior Secondary School Laboratory of Physics.

Preparalnon of a diagnostic test of physncs on any one unit.

Planning activities for teaching a unit ot‘ physncs usmg local resources.

¢ Conducting and reporting a practical class in Physics Laboratory
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PEDAGOGY OF CHEMISTRY 3354 .



Marks-100

Objectives -

To enable student teacher to:

I. Understand the Nature, Place, Values and Objectives of teaching chemistry at
secondary/senior secondary level.

. Understand correlation with other subjects

3. Evaluate critically the existing syllabus of chemistry

. Develop understanding of various objectives of teaching Chemistry in Secondan

Schools.

5. Understand and adopt proper methods of teaching various topics of Chemistry.

. Appreciate the usefulness of various co-curricular activities for fostering interest of

pupils in Chemistry.
. Get acquainted with various methods of evaluation of the progress of pupils in
Chemistry.

8. Prepare and use different types of instructional material for teaching Chemistry.

. Understand the difficulties faced in teaching and learning Chemistry and suggest
remedial measures. . '

10.Evaluate critically the existing syllabus of Chemistry prescribed for
Secondary/Senior Secondary level in the State of Rajasthan.

students.

Unit - I: The Nature of Science
e Definition of Science, Scientific Method, Scientific Literacy with suitable exanples

from Chemistry,
Nature of science with special reference to chemistry
Instructional Objectives, General and Specific Objectives of Teaching Chemisry

e Correlation of chemistry with other subjects.
Unit - I1: Curriculam and Planning
® Chemistry Curriculum, Place of Chemistry in School Curriculum

® Principles of Curriculum Construction. Difference betw urric 1 g&@ﬁi
a8
Syllabus, Broans™
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11.Provide training in scientific method and develop scientific temper amoag their




e Co-curricular activities, factors influencing curriculum of chemistry.
¢ Modem trends in Chemistry Curriculum CBA. Chemical- Education Material
Study, Nuffied- O & A level.
e Critical appraisal of Chemistry syllabus at Secondary/Senior Secondary level
prescribed by Board of Secondary Education, Rajasthan.
e Planning- Daily lesson plan, unit plan & yearly plan.
Unit - I1I: Methods of Teaching Chemistry

e Micro Teaching, Skills of teaching Lesson Planning ,

e Methods of Teaching Chemistry- Lecture Method. Demonstration Method.
Discussion Method, Problem Solving Method, Project Method. Inductive-
Deductive Method, Co-operative method, Constructvism method.

e Teaching Models-Concept Attainment Model, Inquiry Training Model

¢ Qualities of chemistry teacher.

UNIT-IV Instructional Support System

o Teaching Aids in Chemistry Audio Aids, A-V Aids, Educational Broadcasts.
Television and Teleconferencing, Charts, Models, Low Cost Teaching Aids,
Improvised Apparatus.

¢ Chemistry Lab: Layout Pians, Equipments, Furniture, Maintenance of records,
repair, care and improvisation of apparatus, safety measures in Lab.

¢ Role of State & National Level Institutions & Laboratories like DST, NCL,
Fertilizer, Pesticide & Chemical Companies like Hindustan Zinc Ltd.‘

o Characteristics of a good text book and evaluation of a Text Book

Unit - V: Evaluation of Chemistry

o Difference between Measurement, Assessment and Evaluation,

o Characteristics of good Measurement, Diagnostic Test and Remedial Teacling,

e Criterion Referenced Testing and Norm Referenced Testing, Different types of
items, Essay type, Short types objective type

e Development and Standardization of Achievement Test in C; @q({ &)
Assignments :- . c:&@ |
‘3 -

Vo
)
1. Class Test 10 marks ‘s?’;,
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2. Any one of the following :-

Planning and Conducting Experiments.

Preparation of models and charts.

e _Preparation of Chemistry Projects.

e Criticals analysis of chemistry textbooks.

o Preparation of design. blue print for teacher made test.

e Development of self-instructional material on any one topic of Chemistry

o Life sketch & contribution of any one prominent Indian Chemist.

o Preparation of scrap book containing original science (Scientific cartoon)
Stories/article

e Life sketch & contribution of any one prominent Indian Chemist.

. Condixcting & reporting two experiments useful at secondary/senior secondary
level (other than those in syllabus)

e A critical study of any one senior secondary Lab of chemistry.

o Preparation of 10 frames of Linear or Branching type programmes on any topic

of Chemistry.
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PAPER:-VII A /B
' PEDAGOGY OF BIOLOGY
| | - Markﬂw
Objectives:
To enable student Teecher to _

1. Unde:stand the Nature, Place Va}u&s and objectxves of teachmg Biology at Senior
Secondarv level

2. Establish its correlation with other subjects

3. Evaluate critically the existing syllabus of Biology prescribed for Secondan/Senior
Secondary level in the state OfRa_;asthan -

4. Develop vearlv plan unit plan and lesson plan for Semor Secondarv ciasses

5. Provide training in Scientific method and develop Scnencnﬁc temper amorg their }
students. '

6. Use various methods and approaches of teaching Biology

7. Acquire the ability to develop instructional support system.

8. Plan and organize chemistry practical work at the Laboaratory.

©. Organise Co-curricular activities and utilize community resoruces promoting Science
learning.

10. Use most appropariate method to asses the progress and achievement of the pupil &

UN1T-1 Nature, Scope and Objectives

Pal, HR.: Methodologies of Teaching & Training in Higher Education. Delhi:

Sz prepare approprigie test for the purpose (both theoretical &




Nature of science with special reference to Biology.

Main discovéries and development in Biology.

Place & values of teaching Biology at secondary/semor secondan level.
Correlauon of Biology with other subjects. | o
Objectnves of teachmg Biology at secondary/senior secondarv level.

UNIT-II Curricnlum and lanmng

Principles of Bnology cumculum at secondary/semor seoondarv level.

Modern trends in onlogv Curriculum : B.S. L S,

Cntlcal appransal of Bm]og\ svltabus at qecondary/semor secondary level prescribed
by Board of secondary Education, Rajasthan. |

Plannmg— Daxly lesson plan, unit plan & yearly plan.

Qualmm & rwponsxblhtws of Blology teacher Teacher‘s mle in trmmng students in
scientific method and in developmg creatxv:ty and sc1ent1ﬁc temper among their
students.

UN]T-HI Methods and approaches

Lecture method, Demonstration method, Lab.based methods Inducuve & deductive
method, prob!em solving, Heuristic, Constructvism, & Pro_]ect method.”
Inquu‘y approach. pmgmmmed instruction, Group d:scussnon, self stud}'. Team

teaching, c&mpmer assisted learning, seminars and workshops.

UNTIT-IV Instructional Support System

UNIT-V Evaluation in Biology

Multi sensory aids: Charts. models, specimen, bulletin - boards. flannel Board.
Transparencies slides, projector, OHP, Computer, T.V_, and Radio etc.

Co-curricular Activities: Orgamzatson of science club science faxr tnps and use of |

commumty I'CSOUI‘CCS

Biology Lab: Organization of Biology Laboratory, Arrangement of Apparatus, Care &
Maintenance of equipment & speciman, organization of practical work in Biology.
Role of state & National Level Instructions & Laboratories Research ceners in
Botany, Zoology & Agriculture. ‘

Characteristics of a good text book and Evaluation of a Text Book.




Evaluation: Concept, Types and purposes.

Type of test items and their construction.
Preparation of Blue Print & Achievement Test..
Evaluation of practical work in Biology.

Sessonal Work :(20 Marks)
(1) Class Test 10 Marks
(2)Any one of the following-- 10 Marks

Life sketch & contribution of any one prominent Indian Biologist.

Preparation of Harbarium (scrap book)

Prepare any one of the following related to environment education.

(i) Poster (miniature), (ii) Article, (iii)Story, (iv)Play

Description of any two teaching models.

Prepare a Radio or T.V. script.

Make a list of local (resources useful in teaching Biology and prepared lesson plan
using some of them.

A case study of any one senior secondary lab of Biology.

Preparation of 10 frames of Linear or Branching type programmes on any ‘opic of
Biology.

Construction and administration of Diagnostic test on any one unit of Biology.
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MARKS <100

OBJECTIVES:-
The Pupil- teacher will be able to-

1.
2.
3.
4.
5.

6.
Unit -

Unit -

»>

8% & .

Familiarize with nature of General Science.
Formulate instructional objectives in behavioral terms.
Critically evaluate the existing science curriculum at secondary level.
Understand the basic concepts of General Science.
Acquaint themselves with laboratory plan, purchase and maintenance of equipment
and material.
Explain the concept of evaluation and construct blue print of question paper.
1 Teaching of General Science
Meaning, nature, aims and objectives of General science
Importance of General science in Teaching
Correlation - concept, importance and types.
Maxims of teaching in General science
2 Planning in General- Science teaching
Curriculum - concept, methods of curriculum construction, Difference between
Curriculum and Syllabus, ,
Place of General science in school curriculum
Critical appraisal of General Science syllabus at secondary/senior secondary levl

Analysis of textbook. (\q /c@ ar
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Methods -Scientific Method. Demonstration, Laboratory, Heuristic. Project. Co-
operative Learning, Constructvism. Inductive-deductive.
e Techniques:- Team teaching. Simulation. Task analysis. Cognitive psvchology based

technique, Technology based technique

e  Year plan, Unit plan, Lesson plan - General, IT based,
Unit- 4 Teaching Aids and Models of teaching

e Teaching Aids :Non-projective - chart. picture, model, Projective - Film projector.
OHP, LCD, DLP, |
e Science laboratory, Science- club, Science Exhibition, Field trip
e Laboratory Equipment and Material- selection, purchase, maintenance and safety
measures.
e Models of teaching:- Concept Attainment Model, Inquiry training model.
Unit - 5 Pedagogical analysis & Evaluation in General Science
® Concept ,Approaches & importance for pedagogical analysis,
e  Core elements and values, Content cum methodology approach, IT based approach
e Importance of evaluation in General Science. Evaluation according to areas -
Cognitive. Psychomotor & Affective, Domain
e Use of tools and technique of evaluation:-Achievement test, Diagnostic test. Remedial
teaching, Online Evaluation
Sessional Work —
1. Class Test 10 marks
2. Any one of the following: 10 marks
. Preparation of a diagnostic test of Gen. Science on any one unit.
e Analysis of syllabus.
o Evaluation of textbook.
e Content analysis of one unit.
e Conduct presentation of lesson/ Unit.
RE FERENCES:-

1. Cartin, A.A. and Sund, R.D. (1972). Teaching Science throug ery. A.ondon:
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. Hurd Dihurt. P. (1971). New Directions in Tem;_l'ring'Sclwol Science. Chicago: Rand

McNally Co.

. Joshi. R.: Kulkarni. V.G. and Sinha. Somdatta {1999). 4 Text book of Science of Cluss

X. New Delhi.. NCERT.
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PAPER--V!I A/B
o - R 100 Marks
Objectives:
To emble the studem teachers to:

1. .;}Develop an understandmg of aims. objecmes and scope of teachmg Home Science.
2. Create interest among student teachers in teaching of Home Science.
3.  Understand the terms and concepts of teaching ot Home Scnence and their use m
| c!assroom situations.
4. Deveiop understandmg and skﬁls of usmg various teachmg methods and teaching aids
in teaching of Home Sclence '
S. Tramtbesmdemteacherswusemblan-soivmgappmachmpmbiemsmhtedw
home life:
6. Develop practical skills to organize various activities related to Home Science.
7. Develop competencies and skill for effective evaluation in Home Science.
COURSE CONTENT:
UNTIT-1
Meaning, importance, principles and scope of home science. objectives of teaching o! home

science at secondary level. Behavioural objectives: Meaning and imposagee of beha i oural

objectives, steps for preparing behavioural objectives for teaching of ho S of
3 sty of Rs) ”t‘hanﬂ 2
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home science in Secondary School curriculum, Curriculum Construction-Principles and

critical analysis of existing school curriculum of Home Science. Correlation Meaning.
importance. types of correlation and correlation of Home %cxence with dttferent subjects.
UNIT-11

a) Micro teaching skills relevant in Home science.

b) Lesson Plannmg Meaning. 1mportance and essennals of lesson planning. Use of
Demonstration method. Discussion method, Project mcthod. Laborator;« method. Problem
solving method and Field trips in teaching of Home Science.

UNIT-III

Role of school and teacher in teachmg of home science. Quahnes quahﬁcanon and
competencies of a home science teacher Orgammucm of Home Sctence Depm'tmem Home
Scnence Labomtory-Concept and xmportance planning of spaoe and equipment for Home
Scxenchaboratory

UNIT-IV

Meaning, Importance, Essential Role .Qualities and limitations of Home Science text books.

Audio-visual Aids: Meaning. importance and classification of audio-visual aids. Preparation
of low-oost teachmg mds
UNIT-V
Concept of assessmem and Evaluation in home science. Concept need and techniques of
Continuous and Comprehemwe Fvaluation (CCF) in home science. Tvpes of tests -
Achievement test. Proficiency test, Diagnostic test, Prognostxc test. Preparation of an
Achievement test. Concept and need of remedial teaching.
Assignments :-
1.Class Test = - 10 marks
2. Any one of the following :- . 10 marks
e Food - its constituents, functions and sources.
e Care and maintenance of cotton, wool, silk and synthetics.
e Importance of care of the child.
e Cleaning and polishing of brass, silver, glass and plastic articles.
e Guidelincs for making flower arrangement and rangoli. %
e Immunization Schedule AL - 5




Organisation of mid-day meals in schools
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PAPER:-VIIA /B

PEDAGOGY OF COMMERCE PRACTICE
MARKS-100

Objectives:
On completion of the course, the student-teacher will be able to:

1.
2.

Develop an understanding of content of commerce and accountancy

Understand the characteristics of Commerce and its role in the{ devejdpment of
modern society. at (Acad.)

Dy. Regis
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3. Understand the Lommcrcxal 1mphcauons of various theones of learning

4. Gam competency m usmg modem psychologxcal theones to devxce teachmg learmng

| process

5. Understand the nalur«. and luncnons ol various mstructlonal suppona

6. lmprove the understandmg of the prmc:p!cs of cumculum constmc{xon and
orgamzauon inC ommercc

7. DeveIOp the understandmg of the vanous mc(hods and approaches and technigues of
commerce teachmg ' | '

8. ldenufy tbe role of IT m Commerce Educauon | '

9. Develop an apprec:auon towards the role of commerce m da:h hfe

Unit. 1 Coneeptual Background of Commerce S

o Introductlon to Commerce: Meanmg, Deﬁmnons Scope and Nature of Commerce as -

a d:scxplme Slgmﬁcance of Commerce in the global scenario. Modern trends in |
Commerce Bankmg. lnsurance Tr&de- Correlatxon of Commerce wnh other subjects
Economxcs Geography accountmg Mathemat:cs, Stanstscs lmemauonal relations.
Busmess Managemem information system. )

. Nature and Slgmﬁcance of Commerce Education: Meanmg Definitions. Goals. Aims

. and Objecnves of studvmg Commerce Educanon- Hlstorv of Commerce Eduzation - |
Developmem of Commerce Educanon in lndta- Need and xmportance of eamning
Commerce at H:gher secondarv level- Formulation of Objecnves m Comnerce at
Nat:onal and State level(NCF) Importance of commerce in daily hfe
Unit ~2 Curriculum Developments in Commerce

e Curriculum development -~ General principles -~ psychologncal socidogical,

.. philosophical, needs . and mterests of the learner,: nature .of subject marer and
philosophy of nation, '

e Modem trends in curriculum construction- Objective based, Child centend, and
Activity based, correlated, overcoming individual difference, fulfillng the
requirements of higher education, flexible and feasible.

e Different approaches to curriculum organization — Spiral. topigal and cotcentric
approach UDMC 2d.)

Lap
Unft -3 Training in Teaching skills Re Ziy of 9.&‘3"‘ ¢
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Micro Teaching Practice in Teaching Skills.

Mcaning, ilﬁportance and purpose of planning - Year plan, unit plan and lesson plan
Teacher - Essential quélities.'dulies and responsibi\ifies. |

Profess‘iédnzal growth ;Ways ‘and means of developing professional competency in

service training - Role of NCERT

Unit- 4 Instructional énppof't"o'r resources for commerce teaching

Resource materials in ieaching Commerce- Syllabus. Textbooks - criteria of
selection, Resource unit. Source Book. Teachers’ handbook. Reference books. |
Journals, Magazines, periodicals, Supplementary readers. Learning aids :audio- visual
aids (OHP). Computer. LCD Projector).CD. ROM. Interactive White Board
Commerce Library -Need & Importance

Organization of fiéld trips and study tours — their importance

Commérce Club-Need & Significance

Community Resources and its utilization

UNIT: 5 - EVALUATION IN COMMERCE

L4

Evaluation — Criteria for evaluating Teaching Manuals, Criteria for evaluating |
Teachmg Competence.

Objective based Evaluation, competency based evaluation

Construction of achievement test —design. blue print, wntmg of test items.
Different types of test items — merits and demerits

Continuous and comprehensive evaluation — grading system

SESSIONALS:
1. Class Test 10MARKS
2. Any one 10MARKS

/ A
e Organizing and conducting commerce club activities. wbc‘&g@
3

. Reponwntmgoantstobanks,mmcehwscs,wmhousc trade centers,

companies and other business houses.

e Collection of business documents, newspapers, magazines articles, paper aittings

“and business forms.
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PAPER:-VIIA/B

PEDAGOGY OF BOOK KEEPING AND ACCOUTANCY

Objectives:
To enable student Teacher to:
1. Acquire the basic understanding of teaching of Book-Keeping
2. Develop the ability to plan curriculum and instruction in Book-Keeping & accoutancy
~ at School level.
3. Develop the ability to critically evaluate the existing school curriculum of Book
Keeping & accountancy
4. Impart knowledge of the methods and devices of teaching Book-Keeping and
&ocouniancytodcvelopth:skiﬁofmiﬂgmesame. |
5. Apply appropriate methods in teaching particular topics for Book-Keeping &
accountancy.
6. Prepare achievement and diagnostic test.
7. Develop necessary skills in preparation of using various teaching aids.




¥

e Meaning and scope of Book-Keeping and Accountancy, its value and importance in
social life
e Aims and objectives of teaching Book- Keeping and Accountancy at Senior
Secondary level. Place and Importance of Teaching of Economics at secondary level.
¢ Importance of Book keeping and Accountancy in school curriculum.
e Bloom’s Taxonomy of objectives and Statement of objectives in Behavioral terms
with Special reference to Book keeping and Accountancy
Unit-11
e Planning for teaching and role of teacher-
e Micro Teaching
¢ Yearly Plan, Unit Plan and Daily Lesson Plan
o Teacher role and attitude
¢ Maxims and principles of classroom teaching
o Teaching Aids |
UNIT-1II
Teaching approaches of Book-Keeping and Accountancy
a. Journal Approach

b. Leader Approach
c¢. Cash Book Approach

d. Equation Approach
Various Methods of teaching Book-Keeping and Accountancy with special reference to
modermn methods of teaching Project, Problem solving, Lecture-cum-demonstraticn and
discussion methods.
Techniques and devices to teach Book-Keeping and Accountancy.
UNIT-IV
e Principles and approaches of framing syllabus and its critical appraisal at Senior
Secondary level
e Text Book of Book-keeping and Accountancy, importance, criteria for selecion of
text book, reference books and journals.

. £ A)
™ Qualmw of gOOd teacher \/ (?‘cf\;ﬁﬂ
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UNIT-V

Evaluation of Students performance.
Acheivement Test,
Diagonestic Test.

Blue Print

Sessional Work (20 Marks)
¢ One test of 10 Marks
e Any one of the following-10 Marks

Preparation of teaching aids
Preparation and construction of a achievement test

Preparation of a lesson plan based on any innovative method.

References:

1.
2.
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To enable student teacher id: |

1. Develop the skill of using variqus teaching methods for ieéc,hing of Arts.
Deflelbp the Aesthetic sense.
Acqﬁajnl the students with different techniques of painting.

Develop 'im'ag'ination and sense of appreciation of Arts and interest in teaching of arnt.

woR W

" Learn and understand the principles, concept. and elements of art and to apply them in
teaching and daily life.
COURSE CONTENT:
UNIT-I -
e Whatis Art: Concept and Scope of Art.
e Origin & development of Art in India with special reference to Pre-historic & Mughal
period. S
e Importance of Ant in Life and Education.
e Principles of Ari.
UNIT. -
e Aims and objective of teaching Art.
e Elements of Art.
o Art & Society.
o (a) Stages of Development in Child Art.
¢ (b) Principles of curriculum construction at secondary level.
e  Qualities of Good poster.
¢ Design ~Its meaning & types.
e Colour-Types and effects.
e Importance of Colours in life.
e Elements of Good Landscape.
e Appreciation of Art.
UNIT-II
o Significance of Fine Art & its comrelation with other school subjects.
e Six limbs of Indian Art (Shadanga).
e Importance of Field trips-and Excursions in Art.




~i

e The importance of Exhibitions & Competitions in encouraging creative expression
among Students.
UNIT-1V
. Qualiti&s and functions of an Ari-teacher.
e Methods of teaching art:
Lecture cum Demonstration method.
Diréct Observation method.
Method of Imagmauon and Free Expressmn.
. Contnbutlon of amsts Amnta Shergxli Shobha Smgh Rabindranath tagore and
Satish Gu_;ral
. Importance of art Room and its requirements.
UNIT-V o
Micro tea'chivng} “ | |
Yearly, Unit,& Lesson planning to teach:
Still life, Design, Landscape, Composition, Poster.

Assignments :-
1 .Class Test 10 marks
2. Any one of the following - 10 marks

Practical work to be submﬂtedbystudemsdmngmesessm
Size-12 Impenal' Size Sheet. One Canvas in size 18°X 22’ to be submitted élong with the
L Landscapes -2
1. Stll life - 2
HI. Poster - 2
IV. Composition — 2
REFERENCE
Brown, Percy (1953). Indian Painting, Calcutta.
Chawla, S.S. (1986). Teaching of Art. Patiala: Publication Bureau, Punjabi University.
Harriet, Goldstein (1964). Art in Everyday Life. Calcutta: Oxford H ishin& 3
Jaswani, K K., Teaching and Appreciation of Art in Schools. 7 g:x St
Lowenfeld Viktor . Creative and Mental Growth.
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Margaret, Marie Deneck (1976). Indian Art. London: The Himalata Publication.
Sharma. L.C.. History of Art. Goel Publishing House, Meerut.
Read, Herbert. Education through art [paperback].
Shelar, Sanjay. Still Life. Jyotsna Prakasha
PAPER:-VIIA/B
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Pedagogy of Music Teaching
' Marks - 100
Objectives:
To enable student teacher:-
1. To understand the importance aims and objectives of teaching of Indian Music.
2. To provide knowledge of different methods and techhiques of teaching music.
3. To acquaint student teacher with latest teaching skills.
4. To equip with various Ragas and different talas.
5. To enable student teachers to organise competitions.
6. To develop understanding and aesthetic sense, time sense, tolerance and self |
confidence in student.
Unit - 1 Masic: Brief Introduction
e A brief history of the development of various school of Indian music (Vocal and
Instrumental) their characteristic and chief exponents.
e Aims and objectives of teaching of music at the various stages of the Secondary 1.cvel
and Senior Secondary Level. |
e Important branches of music and their forms: Brief comparative study of Northern and
Southern Music.
e Correlation of music with other school subjects.
Unit - 2 Music in School Curriculam
e Importance of music in school curriculum
e Music classroom equipments and other instructional materials
e Voice training, ear training, correct posture of singing

a)
e Role of music in personality development ?p‘i’.&s‘-‘
Unfit - 3 Micro-Teaching & Skills "o
O
LS
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Unit -

Unit -

Methods of Teaching Music.

Lesson development planning the lesson.

Presenting, evalhating and reviewing the lesson.

Helping musical growth at various grades through selection. organization and
application of instructional material and adaption of local and regional motives
suitable for.

Audio-visual aids and their use in teaching of music.

4 Biographies of following eminent musicians:

Swami Haridas | '

Tansen

Pt. Vishnu Digambar Paluskar

Pt. V.N. Bhatkhande

5 Types of Tals & Ragas

Knowledge of following Tals- Teen Tal, Rupak, Darda, Kehrwa, Jhaptal, Ektal.
Chartal.

Knowledge of different part of instruments Tanpura/Ektar/Tabla

Concept of Raga and their lakshanes. Types of Ragas. Bilawal, Yaman, Khamaj, Kafi.
Bhairav.

SESSIONALS:-
1. Class Test 10 marks
e Anyone 10 marks

Every student will be required to write one assignment on any one of the foliowing
topics or any other related topic not included in the concerned paper to be prepared
within ten pages :

Working knowledge of and performing ability in one instrument other than Tabla for |
pupil teachers of vocal music and working knowledge of performing ability in vocal |
music and Tabla for pupil teacher of instrumental musical.

Ability to describe and to com;iose in the following Ragas:-
Alhaiva Bilawal, Yaman, Bhairav. Kafi, Asavari, Khamaj Des. Bihag

Music and Folk music.




REFERENCES:-

1. Awasthi. S.S.A.. Critique of Hundustani Music and Music Education. Jalandhar :
Adhunik Printer, 1964

2. Bhatkanda, V.N., Karmik Pustak Malika Laxme Narayan Garg, Sangeet Karyalaya.
Hathras

3. Nhatnagar, S.. Teaching of Music, Shimla: Monika Prakashan. 1988.

4. Singh, Bharpur, Punjab School Education Board, Sahibjada Ajit Singh Nagar.

PAPER:-VI1A/B

Pedagogy of Psychology
100 marks
Objectives
After completion of the course the pupil teachers will be able :
1. To enable an understanding about the meaning, nature, scope of psychology
Education.
2. To enable the distinction and overlap between psychology and educational |
psychology.
3. To enable the role of various methods and approaches of teaching psychology.
4. To enable Approaches to organization of psychology curriculum and Methodology of
developing curricular materials
5. To enable appropriate strategies for the transaction of psychology curriculum.
6. To enable use different media, materials and resources for teaching psychology.
UNIT I Introduction of Psychology
e Modem concept of Psychology
e Brief account of the development of modemn scientific Psvchology from
Psychophysics
e Nature of Psychology as a science
e Subject matter of Psychology

UNTIT-2 Need of Psychology
= Place of Psychology in modern life (a brief and general account)




. Contnbunons of Psvchology m the various personal famnhal socxal educational.
occupanonal and clinical aspects of human life o
. Importance of Psychology in the school curriculum - - its unique nature and place in
o human hfe correlatmn w1th other dlscaphnes and its 1mportance in developing
understandmg about self and other people ‘ '
UNIT-3 Alms and objectwes of teachmg Psychology
. Cogmtlve - knowledge understandmg analysis. synthes:s and evaluation of human
behavnour around 7
e Effectwe - developmcm of nght values. attitudes. interest and motivation related to
o ’study of human ‘behaviour i |
e De‘velo‘pment of ‘scientific outlook and skills towards human beings and in using ‘
psychological methods and tools '~
UNIT-4 Teaching strategies
& Class"—room based lecture; discussion, seminar, workshop modelling
K Laboratory based experimental studies
o Field based - survey, project, ﬁeld visit of various form
. Obsmanon | |
° Cimxcal case study
UNIT-5 Ped’agogiml anafysis of contem
e A general overview and content analysis
e Determination of ‘behiavioural objectives
e Selection of teaching strategies

) Achnevement Test construction

1. Class Test 10 marks
2. Any one of the following: - 10 marks

e (Case study of an adolescent learner
. Casesmdyofaleama'withspecialnwds

e Based Principles of learning \ W ﬂ-:a’*“



Admmlstrauon & Expemnem on x) Memory Retentlon u) Perceptlon m) Imagination

REFERENCE N

1.

I s - NI S R

Advanced Educatlonal Psychology S K Mangal Prent:ce Hall of lndla Pvt. Ltd..
New Delhn o

Bhatanagar S Educatxonal Psychology (Legai Book Depot. Agra-Hmdl Version)
Crow and Crow Educauonal Psychology lndxan Edmon ( Eurasxa PubhshmgHouee
Chauhan, S S Advance Educatlonal Psychology (Vnkas Pubhshers Delhx)

Dutt, NK.: Psychologclal Foundanon of Edncat;on (Doaba Pubhshmg House)
Educational Psychology : ] ttendra Mohan Wﬂlev Eastem Limited

Educational Psychology — Shukla and Saffava

Jaiswal. S.R.: Educational Psychology (Allied publishers-Hindi Version)

* Saraswat, Maltl Introductxon to Educattonal Psychology (Alok Publishers- Hindi

‘ Versxons)

10.
11.
12.
13.

‘Shiksha Manovigyan : P. D. Pathak, Vinod Pustak Mandir, Agra
Shiksha Manovigyan : Arun Kumar Singh (Bharti Bhawan)
Shiksha Mem Nlrd&shan Aur Paramarsha : Shryaram Jaiswal Vinod Pustak Mandir
Uchchatar Shiksha Manowgyan S. P. Gupta Sarada, Pustak Bhawan, Allahabad
| PAPER:-VII A /B

Pedagogy of Socmlogy .

Marks100

Objectxves 4
After compleuon of the course the pupﬁ teachers wﬂi be able:

NS v s

1. To enable the pupil teachers to develop an \mderstm;dmg of aims and objecnv& of
- teaching of sociology. :

2. To develop an understanding of pupil teachers mwmmg curriculum organization.
. To acquaint pupil teachers with different methods and techniques of teaching of

W

sociology. |
. To acquaint the pupil-teachers with different audio-visual aids. u
To develop proper understanding of different techniques of evaluatio i ~‘>°“ .
To acquaint the pupil-teachers with recent trends in sociology. DQ‘(‘( 5
To Prepare and effective use of teaching aids. R i;\\ {i"‘




Course Contents :
UNIT-I

UNIT-II
* Principles of constructing cu;'ricuhxm of Sociology.
e Approaches of organization of Sociology curriculum.
Unii (b) Concentric (c) Topical
e Critical analysis of Sociology syllabus at the senior secondary stage.

O

(o}

o}

o]

(o]

UNTT-Im

e Methods of teaching

(8) Lecture method (d) Source method

(b) Discussion method (¢) Problem method
(¢) Project method (f) Survey method

e ‘Techniques and devices of teaching

(8) .Assignments (d) Seminars

8. To organize discussions, tours, exhibitions and practical activities.

9. TO Interprete of socio-economic and population data.

10. To analyse presént déy problems in social context.

11.To develop the skill of preparation of lesson plan and its presentation and
preparation and evaluation of question papers.

12. To set and equip the room to teach sociology.

Meaning. nature. scope and importance of sociology in modemn context.

Relation of Sociology with other subjects. ( Political Science. History. Literature
(languages), Psychology and Geography) |

Aims, objectives and values of teaching of Sociology.

Recent trends in teaching of Sociology. |

Social Instructions — Marriage, Family, Kinship.

Social Structure — Meaning, Elements — Status, role, norms, values, power and
prestige.

Social groups — Meaning, characteristics and classification.

Social mobility — Meaning, types, factors.

Role of Sociology in developing national integration and internationalism.




- |

(b) Symposium (¢) Dramatization
(c) Illustration (f) Questioning
UNIT-IV
o Sociology text-book; importance and qualities, supplementary material.
o Sociology room — Importance, equipments.
o Teacher of Sociology — Importance, qualities and competence.
o Teaching aids: Meaning, importance and types.Use of chalkboard. charts, pictures.
- O.H.P, T.V. films, computer, radio, maps, globes, graphs.
UNIT-V
o Yearly, unit. & Lesson Plan : Need. importance and steps of writing it in teaching of
Sociology. '
o Evaluation — Meaning, modern concept, importance and types; preparing blue-print
and writing objective based test items.

Assignments :-
1. Class Test 10 marks
2. Any one of the following :- 10 marks

¢ Study of a selected problem of community life related with the area of sociology.

¢ Development and execution of a project of sociology.

e Collection of source materials related with sociology.

e Content analysis of the syllabus of the grade which has been taught by the student

—teacher with special reference of:

a. Identification of concept.

b. Identification of life- skill.

c. Identification of activities and experiments.
REFERENCES :

1. Bottomors, T.B. (1975). Introduction to Sociology. Bombay: Blackie and Dans.

Dharma, R.N. (2001). Samajshastra Ka Sidhant. New Dethi: Atlantic Publishers.
Development. Available at books.google.co.in/books?isbn=812610984X

Giddens, Anthony (2001). Sociology: A Textbook for the Nineties. London: Polity’.

LA W R




6. Rao, Shankar, C.N. (2005). Sociology- Primary Principles. New Delhi: S.C. Chand
and Company Ltd. '

7. Shaida. B.D. (1962). Teaching of Political Science. Jalandhar: Panjab Kitab Ghar.
1962. |

8. Singh, Gurmit (2008). (Samajik Adhain da Adhiapan). Ludhiana: Chetna Parkashan.

9. Singh, Gurmit (2009). Teaching of Social Studies. Ludhiana: Chetna Parkashan.

10.Singh, R.L., Teaching of History of Civics.

11. Syed, M.H. (2004). Modern Teaching of Civics/Political Science. New Dethi: Anmol

Publication
PAPER:-VIIA/B
Pedagogy of Computer
. MARKS-100
Objectives:

After completion of the course the pupil teachers will be able :

1. To develop an understanding of Computer system and its working.

2. To develop an understanding of the educational uses of various features of MSOffice
for communication. |

3. To create an awareness of the various uses of computer as a tool, Tutor and Tutee.

4. To develop the skills of software used for learning through computers as cognitive
tools

5. To create awareness about the various educational Apps and resources offered by the
Internet browser like Firefox and Google Chrome.

6. To enable the use of social media for teaching, learning and related resources.

7. To develop the skill of preparing effective multimedia presentation and instructional |

8. To understand the concept of Open Education Resources & use of internet

Unit 1: Computer Education: Pedagegy |

o Computer Education: Concept, need and importance, Application of computers with

special reference to education and society. |




o Fonnulatlon of mstructnonal objectwes in behav:oral terms |
Unit II: Teachmg Methods and Approaches |
o Methods of Teachmg Comparatwe study of vanous teachmg methodologles in
context of teachmg of computer educanon, Lecture Discussion. [Illustration.
Demonstratxon, Project and problem solvmg method
o Approaches to teachmg Personahzed mstruct!ons system approach mulumedna
approach, rmcro—teachmg
o Advanced methods of teachmg CML CAI mobile learmng. and onhne learmng
Unit I1I: Computer Edncatmn Curriculom and text books
o Computer Educatlon Cumculum Concept and prmclples of cumculum for computer
educatlon need of cumculum development cel! for computer education
o E—books:’l‘ ext Books Charactensncs and criteria for selection of computer books with |
spec:al reference to theory and practzcal books of computer subject
Unit Iv: Compnter Teaeher and Computer hboratory
o Computer 'I_‘eacher. Essential qualification and qualities of a computer teacher,
professional growth and code of conduct for ethical computer teaching
o Planmng of ComputerLaboratory Room space, ﬁxrmtmwe light oondrtmns number of
computers etc.
o Community resources utilization: Concept, need. Aand importénce €.g. computerized
- banks and hospitals etc. .
© Practical skills on computers: Application Software, Word Processors, Multimedia
presemation etc. o " | |
© Programming languages: Concept and generations
© Internet . :
Uniit V: Lesson Planning and Evaluation :
o Lcsson Planning: Concept, Need, and importance of lesson planning in computer |
teaching, characteristics of a good computerized lesson plan
o Lvaluation: Criteria to evaluate thc computer tcaching learning process, evahmtign of
o c)Role of computers in evaluation
© Recent trends in computer teaching learning process




I.ClassTess =~ 10marks
2. Any one of the followmg - 10 marks

° Preparatxon of marksheet and qucsnon bank
. Preparanon of mstmctlonal material/courseware using Ms word,Ms powerpoint
. Preparatxon of mark regnster of a class and its statistical and gmphncal presentanon

REFERENCE :

1. An Initiative of National Internet Exchange Of India & Digital Empowerment

Foundation, Digital knowledge centr

. Computer in educanon by Atul Jain. Publisher: Isha Books (2006)
3. Digital Knowiedge Maps in Educat:on Technology Enhanced Support for Teachers

and Learners edited by Dr Dltk lfenmaler (Umversxty of Oklahoma LSA) and
Dr.RxaHanewald (Deekm Umverssty, Austmha)

. Intel (2003) Intel innovation in Education Intel, Teach to Future Students Work Book

Kuar Heman,Meemt R. Lal Publisher.

. Integrating Educational Technology Into Tcachmg, 4/E (With Cd). Pearson Education

India , Sept 2007.

. Kumar, Khushvinder and Kumar, Sunil. Teaching of computer. Gurusar Sadhar:

GBD Publications.

. Khushvinder Kumar, Sunil Kumar, GBD Publications, GurusarSadha. 2004.

http://digitalknowledgecentre.in/listing-category/e-education/ from

8. Rajaraman, Fundamental of Computers, New Delhi, Prentice Hall of India Pvt Ltd.
. Sinha, P. K., Computer Fundamentals. New Delhi, BPB, 1992. Sharm. Lalit.

Computer Education, FerozepurCantt., Wintech Publications, 2006.
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B INTERNSHIP -
 INTERNAL ASSESSMENT SCHEME =~
MARKS-150+150=300
1. Micro Teaching 5 skill (Each skill of 2 marks) 10 Marks per year
2. Regular Practice Teaching in simulation condition including unit test in paper V11 a+b

(lesson 10 per year) 20Marks per year "
3. Criticism lesson 20 Marks per yMc;:&@
4.  Observation 15 Marks per yea¥ (% o®



o Ordinary Lesson
o Dembnsn'ation Lesson
| e Crmclsm Lesson |
5. Teachmg axds (5X4 per year) ‘} 20 Marks per vear

(for Art students- four in each method subject) and for science students-Two teaching aids

and two practical in each method- per year.)
6.  Practical in the audio- visual equipment two ( to be evaluated by Audio- visual in-

charge) 10 Marks per year
7. Attendance /Seminar/ Workshop 5 Marks per year
8.  Internship (Block Practice Teaching)
1. Teaching of Method subject (15X1) 15Marks per vear
2. Social Participation in Group ' 10 Marks per year -
3 Participation in all activities of school 10 Marks per year
4 Report of any feature of school /Case study/ Action Research 15Marks per vear
Course EPC- 1
- READING AND REFLECTING ON TEXTS

Marks — 50

Objecnves
After compleuon of this conrse the student teacher will:
o Improve his’her proﬁcnency in ‘reading’, wntmg . ‘t.hi'nkin'g". and “‘communiciting’ in
the language of instruction. |
o Develop an interest in reading
o Improve his/her ability to understand instruction
Course Content:- -
Unit 1: Engaging with narrative and descriptive acconnt & expository writing
o The selected texts could include stories or chapters from fiction, damatic
incidenss, vivio Descripyive sccounts, or even wel) produced comic striptories.
o The selected texts could include articles, biographical writing, or ext/ram from
popular nonfiction writing, with themes that are drawn \ mm
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of the student teachers (various sciences, mathematics, history. geography.

literature/lénguage pieces) For this unit, the student teachers should work in
groups divided according to their subjects, within which different texts could
be read by different pairs of student teachers.
Unit 2: Engaging with Journalistic & Educational wﬁting} |
e The selected texts would include ﬁewspaper or magazine articles on topics of
contemporary interest. Student teachers can be grouped randomly.
e Selected texts here could be drawn from the wide range of popular educational

writing in the form of well-written essays. extracts or chapters from authors
who deal with themes from education. schooling, teaching or learning. The
writings selected should present a definite point of view or argument about
some aspect of the above themes. Student teachers can be grouped randomly.
Unit 3: Engaging with subject-related reference books
e The student teachers should work in groups divided according to their subjects.
Within these groups, pairs of student teachers would make a choice of a |
specific topic in their subject area which they could research from a set of
available reference books.
Assignment
1. Class Test S marks
2. Any One 10 marks
e Writing : Based on the text (e.g., summary of a scene,‘éxu'apolation of story or |
converting & situation into 2 diglogue)
o Group Discussion (on selected theme)
e Making notes on schematic form (e.g., flow diagram, tree diagram or mind

map) |

e Individual task, using reading strategies such as- scanning and skimming for
extracting information. N |

e Making PPT to whole subject group. &3\;«

Refrences- | s q.&\*’%
I. The 4 Language Skills Q8 é\d::&O
www. Englishclub.com/language-skill.htm Qg&.a@ \ai
| / 108



2. Reading (Process) Wikipedia
www. wikipedia.org/wiki/reading-process

EPC-2
DRAMA AND ART IN EDUCATION
MARKS-50

Objectives:-
To enable the students to—

1. Develop the aesthetic sense and creative thinking in the students.

2. Understand forms of art, performing and visual and its significant role in human life.

3. Understand relationship between art, literature and education.

4. Acquaint about drama as a critical pedagogy and develop consciousness & awareness |
towards society. | |

5. Understand aboﬁt teaching of different subjects through drama and art education at |
school level.

6. Understand chltural heritage of India with special reference to Rajasthan.

7. Understand about technical invasion in the field of art and future perspectives of
drama and art education. |

8. Develop sensitivity, empathy and sense of responsibility for self development and
betterment of society.

UNIT-1 : Aesthetic Selise and Education

e Aesthetic sense and values: Meaning, Nature, Concept and Importance in Human Life.
Arts in Education & Education in Arts, Transform art and aesthetic sense through
education.

e Concept of Creativity, Creative writing, Modes in speech and importance of educstion
for it. Relationship between Art, Literature and Education. Historical perspectives of |
various types of Art in India.

e Introduction to music: - dhawani swar, sapttak, alankar, lay-taal.vadhaya-
tantu,avnadhh, shushir, Dhaniok, lok- geetlok vadhya & Introduction to Dance :-

history of dance- kala lok-nritya. (b 6\
UNIT—I1: Performing Art and Learning tf;,s
B
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lntroductidns & type of Drama. Social and Educational relevance of Performing Art
and its place in contemporary Indian society.

General introduction of seven classical dance style. Knowledge of Indian Dance- |
Drama tradition both in classical and folk. General introduction of Folk and Tribal
dances, Contemporary dance in Modern India.

Introduction of Folk Drama of Rajasthan: Gavri, Tamasha, Khayal. Rammat. Phed.
Leela, Swang, Nauianki. Bhavai. Dance and Drama training, its relevance to learning
at different levels of school.

Forms of the major cultufal, art festivals, exhibitions, craft-fairs of India with special
reference to Rajvasthan and their significant role for enhancement of aesthetic &

artistic sensibility.

UNIT-1I Visual Art : Teaching & Learning

[ ]

Play: Meaning. Concept. Need, Types. importance, relationship between learning and
Drama Education. Dramatic Pressure for understanding problems in a new way.
Exploration and experimentation with different types of Visual Arts: painting.
printing, college, cartoon making. photography, clay modeling. model making.
pottery. puppetry, rangoli. paper art.

Use of visual art in teachmg-leaming process. Art and Self-Expression. Need and
importance of community participation.

Use of ICT in drama and art in education: computer. graphics, animation, special |
effects, documentary films, movies. slides. Use of social media: youtube. blog. :witter.

Field Based Activities:
e (lass Test 5 marks
e Any one of the following 10 marks

1.

Prepare a street play (Nukkad Natak) related to any social, political issue and perform
it on three different places of your city.

2. Prepare Direct or Participate in Character play related with any historical typic of

school syllabus and perform it in any school.




D

3. Prepare. Di.rect. or Participate in one Dance - Drama related with any contemporary
issue based on any form vo[' Folk Drama of Rajasthan. perform it publicly and submit a §
report.
4. Make a Documentary film related with any subject of school and pfesem it.
5. Make any two type of Visual Art given in this syllabus and use it in school or
stimulated teaching. | |
6. Write three Di'ama-Scripts by your own on the basis of creative writing for school
children. |
7. Visit or Participate in ény cultural, art festival or éxhibition and ;ubmit a report with
your experiences. |
8. Organize an exhibition related to any form of Visual Art in your respective institution. |
REFERENCES: - o

1. Bhavriani Enakshi : The Dance ‘oflndi& Treasure House of Books. Bombay .

2. Bhatachrya Dilip : Musical Instrument of Tribal India. Manas Publicatiors. New
Delhi 1999.
Bharucha Rustom : Theatre and the world, Manohar Publication, New Delhi.
Chatuvedi Ravi : Theatre and Democracy, Rawat Publication, New Delhi.
Datta Ajit Kumar : Indian Artifacts, Cosmo Publications, Lodon.
Hariharan M., Kuppuswami Gowri : An Anthology of Indian Music, Sandeep
Prakashan, Delhi.
Khandalavala Karl J. : Indian Painting, Lalit Kala Academy. New Delhi.
8. Krishna Rao U.S., Devi Chandrabhaga UK. : A panorama of Indian dances Shree |

Satguru Publication, New Delhi.

9. Kothari Sunil : New Directions in Indian dance, Marg Publication, Mumbai.

10.Lal Ananda : Theatres of India, Oxford Univ. Press.

11.Raja Deepak S. : Hindustani Music, D.K. Print World Ltd., New Delhi.

12. Sudhakar Kanaka : Indian Classical dancing, Sterling Publishers Pvt. Lid. New Delhi.
13. Tribhwn Robin D. , Tribhwan Precti R. : Tribal Dances of India, Dicovery
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Publication House, New Delhi,1999. P ‘;
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14. Thames and Hudson : Arts & Crafis of India, London. M&%‘f‘
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15. Vatsvavan Kapila : Traditions 6‘1‘ Indian Folk Dance Clarion Books. Hind pocket
Bokks. New Delhi

16. Water house Devid-: Dance of India. Popular Prakashan. Mumpbai.

17. Wattsf .George & Bown Percy Arts and Craﬁs}é)ff lmﬁi‘ila,I Cosmo Publications. New
Dethi. |
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SYLLABUS
SCHEME OF EXAMINATION AND COURSE OF STUDY
B.Ed - TWO YEAR, PART-2

PART-2 [ 20]8-14]
PART-2 {2019-20)
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B Ed 06 b
Knowledge and Cumcnlum( Part-?.)

Marks-50
Objectives: SRR , :
Aﬂer completmg the course the students will be able -

e To enable student teacher apprecnate the relatlonshxp between Schooling.

~ Education and Knowledge

e To examine the different sources of knowledge and thexr kinds -

o To familiarize students with the process of Constructions of Knowledge

o To criticaily analyze the role of Education in reproducing Dominance and |
Challengmg Margmahzatxon with reference to Class, Caste. Gender and |

- Rehglon ‘

Unit-1 Child’s Construction of Knbwledge o

e Sources of Knowledge : Empirical knowledge Vs Revealed knowledge -
o leferent kinds of knowledge:

(a) Dlsmplmary knowledge: Concepts and Alternative Concepts

(b) Comse content knowledge. Criteria of Selection and Concerns

(c¢) Indigenous knowledge Vs Global knowledge

(d) Scientific knowledge Vs Religious knowledge

e Concepts of Belicf, Information, Knowledge and Understanding
Unit II Curriculum Planning and Transaction

L Constructlon of Curriculum

e Models of Curriculum Development given by Franklin Bobbit, Ralph Tyler,
Hilda Taba and Philip Jackson

e Curriculum Transaction: Role of a teacher in knowledge Construction thraa

Dialogue, Challenge and Feedback as a Critical Pedagogue. V
ﬁﬁgﬂg’
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Unit-II1 School: The Site of Curriculum Engagement

e Role of School Philosophy, Administration (and organization) in creating a
context for transacting the.curriculum effectively.
e Role of Infrastrucwral support in Teaching and Learning: Classroom seating
Arrangement, Library, Laboratory, Playground, Canteen etc.
o School Culture and Organizational ethos as the context for Teachers’ Work.
e Teacher’s role and Support is “Developing Curriculum, Transacting Curriculum
and Researching Curriculum”: Realities and expectations.

Test and Assignment:-
1. Class Test 05 Marks
2. Project (Any one of the following) 10 marks
e Seminars discussions, movie appraisals, group work. field works,
e Projects and the close reading of articles, policies, documents from key
practitioners in the area of Curriculum Studies in Education.
References-

12. Aggrawal, J.C. (2008). Knowledge Commission -2006: Major Observation and
Recommendations, Educational Referms in India for the 21 Century. New Delhi.
Shipra Publication.

13.Balsara. M (1999). Principles of Curriculum Reconstruction. New Delhi, Kanishka
Publication.

14.Lal, R.B. and Palod S. {2015). Policy Franework and Isasues in Educatior. NEw

15.Malareddy, M. and Ravishankar, S. ( ). Curriculum Development and Edwational
Technology. New Delhi, Sterling Publisher P. Ltd..

16.Mohanty, J. (2003). Modemn Trends in Education Technology. (Reprint Aidition
2013)

17.Prasad, Janardan and Kumar, Vijay (1997). Advanced Curriculum Constructio. New
Delhi, Kanishka Publication. o

18.Ramesh Shukla (2005). Dictionary of Education (2005). New Delhi, A.P.H.
Publishing Corporation. e




19.Soti and Sharma. A. (2014). Eminent Educational Thinkers of India. Agra. R.S.A.
International Publisher. Agra.

20. www.knowlwdgecommission.gov.in

21. www.ncert.nic.in

22. www.takingglobal.org/exprest/article.htm1?cid-178
e PAPER:-7A /B (SYLLABUS ALREADY GIVEN IN 1

ST YEAR)
* PAPER 8 IN B.Ed 1 YEAR(OPEN AIR/ SUPW CAMP)
B.Ed-09
Gender, School and Society

MARKS: 50

Objectives:
After completing the course the students will be able:-

e To develop basic understanding and familiarity with key concepts-gender,
gender bias, gender stereotype, empowerment, gender parity, equity and
equality, patriarchy and feminism and transgender.

e To understand some important landmarks in connection with growth of
women’s education in historical and contemporary periods.

e To learn about gender issues in school, curriculum, textual materials across
disciplines, pedagogical processes and its intersection with class, caste, religion
and region;

e To understand the need to address gender based violence in all social spaces and
evolves strategies for addressing it.

Unit 1: Gender Issues: Key Concepts

e Gender, Sexuality, Patriarchy, Masculinity and Feminity

e Gender Bias, Gender Stereotyping and Empowerment

e Equity and Equality in Relation with Caste, Class, Rgligion, Ethm,cny
Disability and Region. K\\ e

eix



e Issues and Concerns of Transgender

Unit 2: Socialization Processes in India: Family, School and Society

e Gender ldentities and Socialization Practices in different types of familics in
India. ,

¢ Gender Issues in Curriculum — Gender, Culture and Institution: Intersection
of Class, Caste, Religion and Region — Construction of Gender in
Curriculum Frameworks since Independence An Analysis — Gender and the
hidden curriculum — Gender in text and classroom processes — Teacher as an
agent of change — Life skills and sexuahty

o Sites of Conflict: Understanding the Importance of addressing sexual abuse
in family, Neighborhood and School and in other formal and informal |
institutions.

Unit 3: Gender Studies: Historical Perspectives on Education

e Historical Backdrop: Some Landmarks in Socio-Economic and Education |
upliftment of Status of Girls and Women. |

e Constitutional Commitments,

¢ Reports of Commissions and Committees, Policy initiatives,

o Schemes and Programmes on Girls Education and Overall Development of
Women for Addressing Gender Discrimination in Society.

Tasks and Assignments
1. Class Test 05 marks
2. Anyone 10 Marks

e Preparation of Project on Key Concepts and its operational definitions reliting it
with the Social Context of the Teachers and Students.

e Analyses Textual Materials from the Perspective of Gender Bis and
Stereotype.

e Organize Debates on Equity and Equality cutting across Gender, Class, Caste, |
Religion, Ethnicity Disability and Region.

‘3
e Prepare a project on Issues and Concerns of Transgender. ‘\‘\?@”
N
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e Project on analyzing the growing up of Boys and Girls in different types of

family in India.

References:-

Desai, Neera and Thakkar, Usha. (2001). Women in Indian Society. National
Book Trust, New Delhi

Dunne, M. et al. (2003). Gender and Vzolence in Schools UNESCO.

Kirk Jackie e.d. , (2008), Women Teaching in South Asia, SAGE, New Delhi
Leach, Fiona. (2003). Practising Gender Analysis in Education, Oxfam
National Curriculum Framework 2005: Position Paper, National Focus Group
on Gender Issues in Education, 3.2, NCERT, 2006.

Nayar, Sushila and Mankekar Kamia (ed.) 2007, ‘Women Pioneers in India’s
Renaissance, National Book Trust, New Delhi, India.

Sherwani, Azim. (1998). the girl child in crisis. Indian Social Institute, New
Deihi.

Srivastava Gouri, (2012}, Gender and Peace in Textbooks and Schooling "
Processes, Concept Publishing Company Pvt. Ltd, New Delhi

UNICEF (2005). 2005 and Beyond — Accelerating Girls’ Education in South

‘Asia. Meeting Report.

Unterhalter, Elaine. (2007). Gender, Schooling and Global Social Justice,

Routledge.
| | B.Ed. 10
Assessment for Learning S
MARKS: 100
Objectives

The course will enable the student teachers to -

* understand the process of evaluation.

+ develop the skill in preparing, administering and interpreting the achievement test,




|

* comprehend the process of assessment for learning

« develop skills necessary to compute basic statistical measures to assess the lcarning.
Unit 1: Basic Concepts and Overview

e Basic ‘Concepts: assessment, evaluation, “'measurement, test, examination.
formative  and summative evaluation, contmuous and comprehensive
assessment mandated under RTE, and grading. B

° Purpose of assessment in different paradigms: (a) behaviourist (with its limited
view on learning as behavxour), (b) constructstt paradigm and (c) socio-
culturalist paradigm; distinction between ‘'assessment of learning' and
'assessment for learning'; assessment as a bas:s for takmg pedagogic decisions .

. ngmﬁcance of assessment for learmng ' '

e Self assessment and peer assessment

Unit 2: Analysis of Existing Practices of Assessment’

‘& Records used in Assessment: a) Profiles: Meaning, Steps involved and criteria
for developing and maihtaining a comprehensive learner profile. b) Evaluation
rubric: Meaning , Construction and Uses c) Cumulatlve records : Meaning.
ngmﬁcance '

e Ethical Pnnclples of Assessment Examination Reforms a. Continuous and
Comprehensive Evaluation (CCE) b. Choice Based Credit System (CBCS) C.
Open Book Examination

e Feedback in Assessment a) Importance of Feedback in learning b) Types of
Feedback : Constructive feedback, Oral and Written, Individual & Group

Unit 3: Assessment in the Classroom and Record Keeping

Expandmg notions of learning in a consu'ucnvxst perspectxve

Ability to develop indicators for assessment.

Tasks for assessment: projects, assignments. |

Formulating tasks and questions that engage the learner and demonstrate the

process of thinking.

Scope for original responses, observation of leaming processes by self. by |

peers, by teacher.

e Organizing and planning for student portfolios and develqpring rubrics for
portfolio assessment, teachers’ diaries, and group activities for ;

s & o
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Unit 4: INTERPRETING TEST SCORES

e Measures of Central Tendency : Mean, Median, Mode

e Measures of Variability : Quartile Deviation, Standard Deviation

e Percentile and Percentile Rank

e Co-efficient of correlation by Spearman’s Rank Difference method

o Standard Scores: Z and T (Concept Only)

e Graphical representation of data : Histogram, Frequency polygon

e Normal Probability Curve : Properties, Uses

o Skewness and Kurtosis Mode of Transaction: * Lecture cum Discussion * Group
Discussion * Cooperative Learning * Student Presentation (PPT) » Assignments
» School Visit * Seminar

Unit 5: Feedback

o Feedback as an essential compeonent of assessment; types of teacher feedback
(written and oral).

o Feedback to students and feedback to parents; peers’ feedback, scores, grades
and qualitative descriptions, developing and maintaining a comprehensive
learner profile.

e challenges of assessment.

Tasks and Assignments
1. Class Test - 10 marks
2. Any one 10 Marks

Developing an achievement test with its Blue Print, Answer Key and Marks
Distribution.

e Developing a Portfolio / Profile / Evaluation Rubric (format).
e Evaluation of available Unit test and reformation of the same.
¢ Designing Questionnaire / Interview Schedule on a given topic
e Preparing any four evaluation tools for Formative Assessment. -
REFERENCES:-
1. Deshpande, J. V. Examining the Examination System Economic & Political
Weekly, April 17, 2004 Vol XXXIX, No. 16. Nawani, D (2015). c?'e’,?g
P
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2. Re-thinking Assessments in Schools, Economic & Political Weekly, Jan 17, Vol L. |
No. | '

3. Nawani, D (2012), Continuously and comprehensively evaluating children. |
Economic & Political Weekly, Vol. XLVHI, Jan 12, 2013. 5

4. NCERT(2007) National Focus Group Paper on Examination Reforms S. K. (1994).
5.Applied Statistics for Education.Mittal Publications.

6.Garrett, HE. (2008). Statistics in Psychology and Education. Delhi: Surjeet
Publication.

7 Mrunalini, T. (2013).Educational Evaluation. Hyderabad: Neelkamal Publications }§
Pvt. Ltd.

B.Ed- 11

Creating and inclusive school

MARKS: 50

Objectives
The course will enable the student teachers to —

* To demonstrate knowledge of different perspectives in the area of educition of
children with disabilities. ‘

*To reformulate attitudes towards children with special needs.

» To use specific strategies involving skills in teaching special needs chiliren in
inclusive classrooms.

* To modify appropriate learner-friendly evaluation procedures.

*To incorporate innovative practices to respond to education of children withspecial
needs.

* To contribute to the formulation of policy. ]
) o n«;”:.'\‘:"’

*To implement laws pertaining to education of children with special nw S
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Course:-

UNIT 1: PARADIGMS IN EDUCATION OF CHILDREN 'W!TH SPECIAL NEEDS

Historical perspectives and contemporary trends Approaches of viewing disabilities:
The charity model, the bio centric model, the functional model and the human rights

model

Philosophy of iqclusivg,education.

UNIT 2: LEGAL AND POLICY PERSPECTIVES
RTE Act, 2009.

Concept of special education, integrated education and inclusive education;

National Policy — Education of Students with Disabilities in the National Policy on

Education, 1968, 1986,
POA(1992); Education in the National Policy on stabnhty 2006.

Education of Special Focus Groups under the Sarva Shiksha Abhxyaﬁ (SSA. 2000):
MHRD, 2005, Scheme of Inclusive Education for the Disabled at Secondary School

(IEDSS, 2009), National Trust and NGOs.

Community-based education.

UNIT 3: INCLUSIVE PRACTICES IN CLASSROOMS FOR ALL

® School's readiness for addressing learning difficulties

®  Technological -advancement and its application —~ ICT, adaptive and assistive |
devices, equipments and other technologies for different disabilities

® Pedagogical strategies to respond to individual needs of students: Cooperative
learning strategies in the classroom, peer tutoring, social learning, buddy system,

reflective teaching, multisensory teaching, etc.
¢ Documentation, record keeping and maintenance.

Tasks and Assignments
1. Class Test 0S marks
2.Any one 10 Marks

e (Case study of a Learner with Special needs.
e Making a Report of Visit to a resource room of SSA.
¢ Interviewing a teacher working in an Inclusive School.




REFERENCES:

1.

o
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Dunn., L & Bay D.M (ed. ) Fxceptlonal Children in the Schools, New York :

Holt, Rinehart, Winston.
Hallahar, D.P & Kauffman, J.M., Exceptional Children: Introduction to Special
Education, Allyn & Bacon, Massachusetts, 1991

. Hewett, Frank M. & Foreness Steven R., Education of Exceptional Leamers,

Allyn & Bacon, Masachusetts, 1984.

Kirk, S.A & Gallagher 1.J., Education of Exceptional Children ; Houghton
Mifflin Co., Boston, 1989

Magnifico, L.X: Education of the Exceptmnal Child, New York, Longman.
Shanker, Udey: Exceptional Children, Jullundur: Sterling Publications.

Singh, N.N-and Beale, 1.L: (eds.) Learming 'Disabilitie‘s ~ Nature, Theory and

- Treatment Sprmg-Verlag, New York, Inc: 1992

OPTIONAL spem: COURSES— (ANY ONE)
| B ED - 12 (1) |

- PEACE EDUCATION
OBJECTIVES:- MARKS-100

The course will enable the 'student teachers to -

L

tounderstandtheoonceptofpeaweducaﬁon
to acquire the knowledge about peaceful mind makes p&ceﬂxl world.
To understand the theory and practice of peace education - -

To understand the philosophical thoughts for peace. '

To promote awareness about the existence of Conflicting relationships between
people, within and between nations and between nature and humanity.

To create frameworks for achieving Peaceful and Nonviolent societies.

UNIT I Concept of Peace

Negative peace and Positive peace,
Negative Peace - Peace as absence of war and abolition of war, s the

 minimization and elimination of violence, as removal of structural vidence,

Peace with Justice, Peace and Nonviolent liberation technique (Satyagraha) and
Disarmament. |

Positive peace: Peace as Love, Mutual Aid, Positive In nal relations,
Peaceful resolution of Conflict, Peace and Development, i




living with nature and preservmg Life and Eco system and Holistic Inner and
Outer Peace.

Unit -2: Introduction of Peace Education

Meaning, Concept and need of Peace Education.

As a universal value

Aims and Objectives of Peace Education

Role of Social Agencies: Family, Religion, Mass Media, Commurutv School,
NGO’s, Government Agencies in promoting peace education.

Current Status of Peace Education at Global Scenario.

Unit 3- Bases of Peace Education

Becoming peace teacher-acquisition of knowledge, values and attitudes.
Life Skills required for Peace Education (WHO)
Areas of Peace Education: Conflict management , Conservation of
Environment

Challenges to Peace- Stress, Conflict, Crimes, Terrorism, Violence and
Modernization.

Strategies and Methods of teaching Peace Education- Meditation, Yoga .
Dramatization , Debate and etc.

UNIT 4.Effective Teaching of Peace

Peace Education for Life and Life long education, Peace Education and
Removing the Bias towards Violence — Correcting Distortions.

Model of integrated Learning — Transactional Modalities - Cooperative
Learning, Group Discussion, Project Work, Role Play, Story Telling, Rational
Analytic Method — Case Analysis and Situation analysis,

Peace Research, International classroom, International Parliament, Peace
Awards, Creating Models for Peace technology - development of new tools,
techniques, mechanisms and institutions for building up peace and Engaging
students in Peace Process.

Uniit 5- Transacting Peace Education & Role of Social Agencies:

. Integration of Peace Education through curricular and co-curricular activit es
e Role of mass media in Peace Education
e Programmes for Promoting Peace Education -UNESCO W

o Addressing challenges to peace in Multicultural Society.




i

o Role of Religion in propogation of Peace. Nelson Mandela Mother-Theresa.
Vivekananda, Gandhian Philosophy in promoting Peace Education. Role of
Great personalities in promoting Peace.

Tasks and Assignments
1. Class Test 10 marks
2.Any one 10 Marks

e Prepare a Role Pléy of Great Personalities who worked/ contributed towards
Peace.

e Organize an activity in schools to promote Peace.

¢ Write a report on Gandhi and Peace.

e Write about the contribution of any two Noble prize winners for Peace.

e Prepare an album of Indian Philosophers and write their thoughts on peace.
INCES :-

1. Adams.D (Ed) (1997) UNESCO and a culture of Peace: Promoting a Global
Movement. Paris UNESCO.

2. AberJ.L. Brown, J.L.A Henrich, C.C.(1999) Teaching Conflict Resolution: An
effective.

3. DrHaseen Taj (2005) National Concerns and Education, Neelkamal
Publications.pvt.Ltd

4. DrHaseen Taj (2005) Current challeges in Education, Neelkamal
Publications.pvt.Ltd

5. Mahesh Bhargava and Haseen Taj (2006) Glimpses of Higher Education. Rakni
6. Prakashan, Agra-2 7. Wttp://www.un.org/cyberschoolbus/peace/content.htm.
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PHYSICAL EDUCATION AND YOGA

OBJECTIVES:- MARKS-100

The course vyill enable the student teachers to —

To enable them to understand the need & importance of Physical Education.

To acquaint them to allied areas in Physical Education.

To sensitize the student teacher towards physical fitness & its importance.

To make them aware of the benefits of physical fitness & activities for its
development. '

To help them acquire the skills for assessment of physical fitness.

To introduce them to the philosophical bases of Yoga.

To introduce them to types of Yoga & its importance.

To motivate them to resort to physical activity for the fitness development.

To help them understand the procedure of heaith related fitness evaluation

® & o o

o & o o 9o

Unit 1. PHYSICAL EDUCATION
¢ Introduction, Definition and Meaning of physical education
e Objectives of physical education
e Scope of physical education & allied areas in Physical Education
Unit 2. PHYSICAL EDUCATION AND METHODS

o Neegfe ‘i)mportanoe of physical education in different levels of school{sec. and sr.
sec.

¢ Training methods:- Development of components of physical fitness and motor
fitness through following training methods ( continuous method, interval
method, circuit method, fartlek/speed play and weight training)

e Development of Techniques and Tactics
Unit 3. PHYSICAL FITNESS

e Definition, Meaning, Types and factors of physical fithess _{'};“?4’
= Factors affecting physical fitness Q_c?
= Benefits Physical Fitness o‘:
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Unit 4:- PHYSICAL.FITNESS AND YOGA ACTIVITIES

1.

Need of physical activities at school level
importance.of physical activities at school level -
Assessment of physical fithess

Introduction, Meaning and mis-concepts of Yoga
Ashtang Yoga (8 stages of Yoga)

-~ Types of Yoga™

importance of Yogasanas, Pranayama and Shudhikriya
Importance of Meditation in school

Unit 5 :- Human abilities and Yoga in Indian context
 ‘Educatiori and Yoga - Promotion of intelligence, awareness and creativity

- through Yoga, Yoga in Class — rooms (anary Secondary and Higher
education levels).

e Stressand Yoga: Stress — Definition, Causes, Symptoms; Complications in life ;

Yogic management of -stress related disorders. — Anxlet} ‘Depression - and
Suicidal tendencies.

Tasks and Assignments ' -

Class Test - 10 Marks

2. Any one following : 10 marks

» .Leaming and performing of basic yogic activmes

¢ Health and physical education relationship with other subject areas like science,
~ social science and languages.
 Fundamental skill of games/sports and yoga

REFERENCES:-

Kuvalayananda, Swami, Pranayama,(1983) , Popular Prakashan Bombay.
Kuvalayananda, = Swami,Asanas,(1983) Popular Prakashan Bombay,
English/Hindi.

Lal, Raman Bihari. (2008). Siksha Ke Daarshmk Evam Samajshasn':ye Sxdhant

‘Meerut, Rastogi Publications.

e Nagendra, H.R. ( 1993 ). Yoga in Education. Banglore, Vivekananda Kendra.

Niranjananada, Swami. (1998). Yoga Darshan. Deoghar Panchadashanam
Paramahamsa Alakh Bara.

Rai, Lajpat, Sawhney, R.C. and Selvamurthy, W.Selvamurthy (1998). |
Meditation Techniques, their Scientific Evaluation. Gurgaon, Anubhav Rai |
Publication.

Raju, P.T. (1982).The Philosophical Traditions of India.
Banarsi Dass.




Ram Swam1 (1999) A Practical Guide to Hollstlc Health. Pennsylvania.
Himalayan Institute of Yoga.

Reyna, Ruth: (1971). Introduction to Indian Phtlosophy New Delh| Tata
McGraw-Hill Pubhshmg Co. Ltd. . .

 B.Ed—12 (m)
GUIDANCE AND CQQNSELING

OBJECTIVES P MARKS-100

The course will cnable the student teachers to —

Understand the concept, need and meaning of guidance.

Get acquainted with the principles , issues, problems and procedure of guidance.
Develop understanding about the role of school in guidance.

Understand the various areas, tools and techmqu&s in guidance.

Understand the concept, need and meaning of counseling.

Get acquamted with the principles and process of counseling,

Understaxjd the tools and techniques in counseling.

UNIT - 1.GUIDANCE IN SCHOOL

Concept, Need and Meaning of Guidance.
Principles of Guidance.

Procedure of Guidance ( steps)

issues and problems of Guidance.

Role of school in Guidance.

UNIT 2. AREAS, TOOLS AND TECHNIQUES IN GUIDANCE.

UNIT3. COUNSELLING IN SCHOOL

0060 0 0 0

Personal, Educational and vocational Guidance.

Tools :- Records of students

Cumulative Record -

R atin g scale

Psychological tests.

Q u estionnaire and Inventones

Techniques in Guidance (a) Observation, (b)interview,(c)Sociometry

Concept, Need and Meaning of counseling.
Principles of Counseling.



e counseling Process and Role.
e Directive, non-directive and eclectic counseling.
e Qualities and role of a school counselor.

UNIT 4. TOOLS AND TECHNIQUES IN COUNSELLING
¢ Individual counseling and Group counseling
e Lectures, discussions and Dramatics as techniques in counseling.
e Importance of follow-up in counseling.
¢ Counseling for the children with special needs
o Counseling for parents. .

UNIT 5 Guidance and Counseling for Special Needs Population Guidance of
children with special needs
e problems and needs
guidance of the gifted and creative students
guidance of under achiever,
slow learners and first generation learners
guidance of learning disabled, Drug addicts and alcoholics
De addiction centers, Career resource centre
e Evaluation of counseling,
Need for research and reforms in guidance and counselling .

Tasks and Assignments
1. Class Test 10 marks
2.Any one 10 Marks

e Interview of a school counselor.
Visit to a guidance or counseling centre and write a report.
¢ Administration of an individual test and preparing a report.

References:-

1. Anastasi A, Differential Psychology, New York: Macmillan Co, 1996
2. Arbuckle Dugland, Guidance and Counselling in the classroom, Allyn &
Bacon Inco, 1985.

3. Bagrki.B.G., Mukhopadhyaya.B., Guidance and Counselling; A Manual,
New Delhi: Stanley Publishers, 1990.

4. Crow & Crow, An introduction to Guidance, New Dethi: Eurasia Publishing
House, 1992.

5. Freeman E.S, Theory and Practxce of Psychological Testing, New Delhi:

Henry Holt 1992.

6. Jones.A.J., Principles of Guidance, New Delhi: McGrew Hill lishepQ\ )
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7. Kochhar S.K-Educational and vocational Guidance in secondary schools.
New Delhi, sterling publishers Pvi. Itd, 1990.

8. Kolher. S.K.. Educational and Vocational Guidance, New Delhi: Practice
Hall India Ltd., 1995. 9. NCERT, Guidance and Counselling in Indian
Education, New Delhi: NCERT, 1978

B.Ed 12 (1V)

HEALTH AND PHYSICAL EDUCATION

OBJECTIVES:- MARKS-100
The course will enable the student teachers to —

To introduce the student teacher with the concept of wholistic health.

To enable them to understand the various dimensions &determinants of heatth.
To acquaint them to school health program and its importance.

To enable them to understand the need & importance of Physical Education.
To acquaint them to allied areas in Physical Education.

To sensitize the student teacher towards physical fithess & its importance.

To make them aware of the benefits of physical fitness & activities for its }
development.

+ To help them acquire the skills for assessment of physical fithess.

e & & o o o o

Unit 1. CONCEPT OF HEALTH

Introduction, Definition and Meaning of Health
Dimensions of health

Determinants of heaith

importance of balanced diet

Unit 2. HEALTH AND PROGRAMME

School health programme
¢ Role of teacher in development of heaith
¢ Heaith Hygienic Education

Unit3. PHYSICAL EDUCATION
¢ Introduction, Definition and Meaning of physical education

o Objectives of physical education % o
. Soopeofphysncaledueauon&a&edamsmphysml . 15.3-;%3'
Education ‘3_9\
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Unit 4. PHYSICAL FITNESS
o Definition, Meaning, Types and factors of physuca! fitness
o Factors affecting physical fithess
e Benefits Physical Fitness
®

Physical education and sports.

Unit 5 . PHYSICAL FITNESS AND EDUCATION
e Need & Importance of physical activities at school level(SEC. & SR. SEC))
e Techniques and methods of Assessment of physical ﬁtness

Tasks and Assignments

1. Class Test - 10 Marks
2. Any one following : 10 marks
o Activities for development of physical fitness
Project on health/sports. |
Analysis of various text books from health and physical education point of view.
Organization of games and sports tournaments.
Rules and Reguiation of sports.
References:-
e Brown, Gordon, Board of Education, Tentative Curriculum Gide for physical |
Education, Volume -1, Ridgewood public schools, new jersey. 1960. th
e Diehl, Harold, Text book of Healthful living, 5 edition, McGraw-Hill book
company, New York, 195.
e Bauer, W., Today's Health Guide, American Medical Association, 1965.
e Joint Committee of Central and Scotthish Health Service Councils, “Health
Education” Her Majestry’s Satationary Office, London, 1964.
e Ministry of Education Govt. of India, “Anational plan of physical education and
recreation”, Albion press, Delhi, 1956.
¢ Bulletin No. 5, “A Guide to Teaching physical Education in secondary schools',
state department of education, Talaharssee, Florida, 1948 7. ‘
e Moss, Bemice, “Health Education”, National Education Association of the
Unites States, Washington, 1961.

B.Ed 12 (V)
ENVIRONMENTAL EDUCATION

OBJECTIVES:- MARKSW%\\
TS
The course will enable the student teachers to — \\\ ‘Q’\
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¢ To acquaint the student teachers with the concept of Environment and Ecology.

e To create awareness and generate interest of studem-teachers in Enwronmental
Education.

e To provide knowledge to the student—teachers about Pollution and its control.

o To sensitize student-teachers to the Global Environmental problems.

e To sensitize student-teachers to the need for Conservation of the resources.

e To develop desirable attitude, values and respect for the Environment.

COURSE

UNIT - I ENVIRONMENT & ECOLOGY |
e Introduction to Environment and Ecology: Concept of Env:romnent
e Ecology, Biosphere, Community, Population,
e Eco-System, Major. Ecosystems of the World (Grassland, Fresh water and
Tropical Forest).

UNIT - II ENVIRONMENTAL EDUCATION
e Environmental Education: Meanmg Objectives,

e its need & importance
e Principles of Environmental Education. ., . =

UNIT —III : POLLUTION CONTROL
e Pollution Monitoring and Control: Concept of Pollution,

o Types. of Poi!utnon Air, Soil, Water and Noise Pollution, their sources
o Effects, momtonng and control.

Unit IV Environmental Health and Safety
¢ Concept of safety, health and environment
¢ Diseases through pollution.
¢ Management to control diseases. |
¢ ' Environmental Health & Human Society.

UNIT -V: NATURAL RESOURCES MANAGEMENT
e Natural Resource Conservation and Management: Definition Classificaton of

Natural Resources,
e Their Conservation and Management. SN
o Wildlife Conservation & disaster management. e
Tasks and Assignments \\,¥Q; \‘«.‘55’ |
1. Class Test 10 marks '«.65‘?:3'
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2.Any one : 10 Marks

e Preparing a Scrap File along with suggestions of student-teacher related to
Environmental Problems.

e Carrying out a Project on Environment and preparing its detailed report.
REFERENCES:- ’
e Dani, HM. (1996). Environmental Education. Chandigarh: Panjab University
Publication Bureau.
e Kaur, A. (2003). Scientific Approach to Envxronmental Education. Ludhiana:
Tandon Publications.
e Khoshoo, T.N. (1999). Env:romnenral Concems and Strategies. New Delhi:
Ashish Publication House.
. Kohh VK. and Kohli, Vikas (1995). Envzronmental Pollution and
Management Ambala: Vivek Publishers. '
e Trivedi, P.R. (2000). Encyclopedia of Environmental Pollunon.Plannmg and §
Conservation. I-VI New Delhi: A.P.H. Co. . |
Critical Understanding of ICT
h o Marks: 50
Objectives:
1. To enable the students to recogmze understand and appreciate ICT as an assertive |
learning as a enormous functional support to teachers.
2. Toknow and understand dxfferem parts of computer and their ﬁmctlonmg
3. To understand the operatmg system of Computer.
4. To develop skill in the use of Internet.
5. To appreciate the concept of integration of Informatxon ‘and Communication
Technology with Education.
6. To make use of Modern Information and Communication Technology to improve
teaching-learning proccss.
7. Todevelopposxhveaﬁﬁudetawmdslmadhngofcompmas
Uakt — I Information Communication Technology in Education
=3 Concept, Importance, Meaning & Natm'e of Information & Communication
Technology.
Need of Information & Communication Technology in Education.
Scope of Information .and Communication technology areas: (Teaching Leaming |
Process., Evaluation, Research and Administration), Trends in Information and |}
communication and Technology
Paradigm shift in education due to ICT content with specxal referen
Role of Teacher, Methods of teaching, Classroom Environment Eval
and Educational management
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¢ Challenges in integrating Information communication Technology in school
Education.
Unit- 11 Introduction to Computer
% General awareness about functioning of Computer
¢ Generation, Characteristics. Types of computers and uses of Computer
e Brief introduction of working computer using the block diagram.
¢ Hardware
¢ Input device- Key Board. Mouse. Scanner. Microphone and digital Camera
e Output device- Monitor, Printer. Speaker and Screen Image projector
e Storage device- Hard Disk, CD & DVD and Mass Storage Device (Pen drive)
% Software
e Operating System- Concept and function
Application software (Its uses in education)
Word Processors
Power point presentation
Spread sheet
Viruses & their management
Unit- IT]1 - ICT supported teaching/ learning strategies, Internet and Intranet
CAL- Computer Assisted Learning
PBL- Project Based Learning
Technology Aided learning
E- Learning —Concept & Nature
Web Based Learning
Virtual Classroom
Concept, need & importance
Facilities available for Communication
e Email, Chat and online conferencing
e E- Library, websites, blog, Wikipedia
< Search Engines- Concept and uses
Tasks and Assignments: Practical + Sessional (Submission Report) - 30+20 = 50
marks . ,
Practicum - 30 marks
< Prepare a report on Effective teaching learning process with ICT.
% Practicing word processing using Indian language software.
<« Practice in installing various system and application software.
< One term paper on any topic to related to ICT.
<¢ Comparison of various ICT supported teaching learning strategnes 3

C I IR I )

< Report on web based learning environments.
Sessional (Submission Report): 20 marks




% Preparation of Studies for teaching on any topic at the school level
< Analysis of Multi Media Packages
% Any Seven Topic - Key Board. Mouse. Printer. Monitor, CPU. Motherboard. RAM & |
ROM, Hard disks. Floppy Disk. SMPS. UPS
References: ‘
1. Shukla. Satish S. (2005). Basics of Information Technology for Teacher Trainces.
Ahmedabad: Varishan Prakashan |
2. Singh, V.P. and Singh. Meenakshi (1999). Computer=Terms and Definitions. New
Delhi ‘
3. Rajsekar, S. (2010). Computers in Education. ND: Neelkamal Publications Pvt. Ltd.
4. Roblyer, M.D. (2008). Intergating Educational Technology into Teaching. New Delhi:
Perason Education, South Asia, India
5. Singh. Kamal.D., & Kaur. D. (2008). Using Computers in Education. New Delhi:
Dhanpat Rai Publishing Company (Pvt.) Limited.
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10.Kulsum, Dr. Umme (2014) : Information Communication Technology in Teacher
Education, H.P. Bhargava, Agra
11.Bhargava, Rajshri, Bhargava Piyush (2012): Information and Commurication
Technology, H.P. Bhargava House, Agra

EPC -4
UNDERSTANDING THE SELF

w®N

MARKS :50

Objectives
The course will enable the student teachers to —

¢ To develop understanding about themselves the development of the self as a
person and a teacher.

e To develop social relational sensitivity and effective communication skills,
including the ability to listen and observe.

e To develop a holistic and integrated understanding of the human sef and

personality.
e To build resilience within to deal with conflicts at different lev }‘o
create terms to draw upon collective strength. oo™




¢ To help explore one's dreams, aspiration, concerns through varied forms of
self’ expression, including poetry and humour.

e To introduce yoga to enchance abilities of body and mind and promote
sensibilities that help o give in peace and harmony with one's sirrounding
Unit 1: Exploring the self (potential of self, fears, aspirations)
e Exploring the self (potential of self. fears, aspirations)
o Self identity

o Teacher as a reflective practitioner

Unit 2: The Evolving Self
¢ Developing the self (building self esteem, self image)
+ Harmony and peace with self (Resilience, mindfulness)
» Positivity and management of emotions
¢ Tactics and techniques of self understanding
Unit 3: The Emerging Self

o Stereotypes and Prejudices :Gender. Class, Caste, Race, Region, Langu:ge.
Religion,

e Disability ( any three of the indicated may be chosen) Agencies that shpe the
self : Family, School and Media

e Challenging stereotypes

Tasks and Assignments
1. Class Test 05 Marks
2 ANY ONE 10 Marks

e Participate or lead in real life intervention (within families/colege or |

community) through guidance and counseling.
A
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» Review of personal narratives, life stories and group interaction.
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e Write a reflection about your journcy as a student-teacher. Identify arcas where
you think you need:to improve and elucidate how you mtend bringing |

nnprovement in yvourselt in these areas. -

REFERENCES:-’

o Duval, T. S.. & Silvia, P. J. (2002) Self-awareness, probability of |
:mprovement and the self-serving bias. Joumal of Personahtw and Social
Psychology, 82 49-61 Phillips, A. G. .& Szi\'la, P. J (2004). ‘

e Self-awareness, self-evaluatlon, and creativity. Personality and Social §
Psychology Bulletm, 30, 1009-1017.

e Povinelli, D. J. .& Prince, C. G. (1998). When self met other. In'M.Ferrari& R.

J. Sternberg (Eds) Self‘-awareness Its nature and development (pp. 37-107). §
New York: ‘ T S

e Guilford Miullen, B« &Suls, J. (1982). Know thyself Stressful life chanbcs and
the ameliorative effect’ of private self-consc:ousness Joumal o! hxpennumai
Social Psychology. 18. 43- 55. o ' |

e lewis. M. & Brooks-Gunn, J. (1978)." Self kn'owledge and emotional
development. In M. Lewis & L. Rosenblum (Eds.), The development of aftect:
The genesis of behavior, 1 (pp. 205-226). New York: Plenum Press.

e Luft ) and Ingham Branden, N., & Archibald, S. (1982). The psvcholog} of self-
esteem. Bantam Books.

¢ Rogers, C. (2012). On becoming a person: A therapist's view of psvchotherapy

e Houghton Mifflin Harcourt. Rogers, C. R. (1974). Toward becommg a fully
functioning person. Readings in Human.

e Development: A Humanistic Approach, 33. Seligman, M. E (7011) Learned
optimism: How to change your mind and your life. ;

e Vintage. Kabat-Zinn, J. (1994). Wherever vou go, there you are: Mindfulness
meditation in everyday life. Hyperion. Kirby, A. (1992). Games for trainers. Al
dershot: Gower.




